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Executive Summary  
 

Main goal of EXTRO SKILLS project is the undertaking of an innovative training protocol 

oriented to European fashion companies in order to encourage them to 

internationalize their actions and the development of a Digital Training Platform for 

hosting e-courses and the entire curricula. 

The purpose of this Intellectual Output is to provide a methodological guide that 

contains guidelines for structuring the hosting e-courses of the online Training 

Platform according to the EQF and the ECVET principles.    

More specifically, this deliverable contains a brief analysis of the economic situation 

in fashion industry, the maps of the education system of each country partner as well 

their VET systems, the descriptors defining the EQF levels, the ECVET principles and its 

linkage to the EQF and the commitment of each country partner to the 

implementation of the ECVET principles. At last it provides the methodological tools 

for the formation/organization of the training platform’s courses according to the 

ECVET principles.     

This analysis will be performed to determine (1) how the courses of the online training 

platforms should be organized, and (2) the ECVET units of every course according to 

the ECVET principles.  

The online Training Platform will be developed as a core intellectual output (IO4) of 

the project EXTRO SKILLS. The creation of the online training platform, which will 

address the most important challenges faced by staff, work in export departments of 

the fashion sector, as reflected in the primary research which conducted by the 

project partners in national level (IO5), aims to support the development of the 

fashion sector and contributes to dealing with skill gaps and mismatches in the sector. 

Specifically, the designed training platform will incorporate the research findings on 

the issues and needs of each partner regarding skill gaps and mismatches in EU level.  

Scope of this document is to provide a methodological tool based on which the e-

courses will be formed. The proposed methodological tool is formed according to the 

ECVET and EQF principles.  

The sections of the underlying deliverable contain information about the recent 

economic situation of fashion industry, the vocational education and training system 
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of every partner country, as well their compliance on the ECVET principles. 

Furthermore, it provides information about the European Qualification Framework 

and the framework of the e-courses.          

 

Introduction  
 

Fashion industries need a flexible workforce that can respond to the development and 

the globalized market and the trend and need for internationalization. The workforce 

needs to be well qualified and ready to face the increased competition and rapid 

technological changes. To compete the global market, fashion industries have to be 

smarter and able to adapt to changes. To achieve this, fashion industries need new 

education and training systems and tools for their existing and potential workforce in 

order to respond to the demands of the labour market and the global competition. In 

a framework of global competition, innovation and development are crucial elements 

to provide fresh impetus to a sustainable and competitive industry. 

Lifelong learning enables workers to adapt to the changing environment of their 

workplace and equip them with knowledge in order to raise their productivity. The 

construction of a Training Platform hosting e-courses that aim to fill the skill gaps of 

employees in fashion and textile companies to increase their extroversion, is the main 

goal of the EXTRO SKILLS project.  

This deliverable gives an overview of the economic situation in fashion and textile 

industry and pinpoints the importance of lifelong learning. In an attempt to 

comprehend the educational and training system of partner countries, Section 3 and 

4 analytically present the paths of each country’s education and vocational system. 

The aforementioned analysis illustrates that each country acquires different 

qualifications to its learner’s according to the selected path. The comparison of 

different qualifications acquired by the participation in VET systems, is a quite 

demanding tasks due to the diversification of VET systems. Recognizing the 

importance of a common European reference framework which links countries’ 

qualifications systems, we analyze the European Qualifications Framework (EQF) and 

propose the formation of e-courses under the 5th EQF level.    

Moreover, Section 5 presents the scope of creating a European credit system for 

vocational education and training (ECVET) and how ECVET is linked to the European 
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qualification framework (EQF) and national qualification framework (NQF). Section 6, 

captures the progress of ECVET implementation in every partner country and the 

results reveal that there are countries that haven’t fully implemented ECVET though 

they are in the progress of implementing it. The deliverable ends with the presentation 

of the methodological framework based on which the e-courses should be formed. 

The methodological framework was build based on the ECVET and EQF principles and 

intends to equip employees with qualifications that are recognized in European level.       

 

1. Brief Analysis of the Economic Situation in Fashion Industry 
 

The fashion and high-end industries represent European cultural heritage and 

expertise. With 5 million people directly employed in the fashion value chain and over 

1 million people employed in the high-end industries, these activities provide an 

important contribution to the EU economy. 

 

The fashion and high-end industries are one of the most vibrant and creative sectors 

in Europe. They are present in the everyday life of millions of people and act as 

ambassadors of European values, such as culture, creativity, innovation, and 

craftsmanship. 

 

These industries form complex and interlinked value chains from the design and 

manufacturing of fashion goods (such as textiles, clothing, footwear, leather, fur 

products, jewellery, and accessories) and high-end goods, to their distribution and 

retail. Despite the economic crisis, many European companies in the sector have 

managed to defend their position in the global market. This is mainly due to a move 

towards innovative, high added-value products and services, niche markets, and new 

business models.  

 

Fashion is a “cross-sector concept” that encompasses several industries, such as 

apparel, footwear, leather, jewellery, perfumes, and cosmetics (Brun et al., 2008).  

Textiles and clothing is a diverse sector that plays an important role in the European 

manufacturing industry, employing 1.7 million people and producing a turnover of 

EUR 166 billion. The sector has undergone radical change recently to maintain its 

competitiveness by moving towards high value-added products. 

http://www.sciencedirect.com/science/article/pii/S0925527314002849#bib18


 

 

Developing New Skills for the Extroversion 

Specializations of Fashion Industry in Europe – 

EXTRO SKILLS 

Grant Agreement No.: 2015-1-EL01-KA202-013907 

Guide on the Adapted Methodology 

Intellectual Output 6 

 

 

 

6 
 

The industry comprises: 

• two types of textile fibres: 

✓ 'Natural' fibres including cotton, wool, silk, flax, hemp, and 

✓ 'Man-made' fibres including those coming from the transformation of 

natural polymers (e.g. viscose, acetate, and modal), synthetic fibres 

(i.e. organic fibres based on petrochemicals such as polyester, 

nylon/polyamide, acrylic, and polypropylene), and fibres from 

inorganic materials (e.g. glass, metal, carbon, or ceramic) 

• the treatment of raw materials, i.e. the preparation or production of various 

textile fibres, and/or the manufacture of yarns (e.g. through spinning) 

✓ the production of knitted and woven fabrics 

✓ finishing activities aimed at giving fabrics the visual, physical, and 

aesthetic properties that consumers demand. This includes bleaching, 

printing, dyeing, impregnating, coating, and plasticizing 

✓ the transformation of those fabrics into products including: 

• clothes (knitted or woven) 

• carpets and other textile floor coverings 

• home textiles such as bed, table or kitchen linen, and curtains 

• technical or industrial textiles. 

 

The retail sector is the last part of the textile and clothing value chain and is important 

for all textile and clothing products sold to the consumer. 

Although some textile and clothing companies have set up their own distribution 

networks as part of their vertical integration strategy, the manufacturing and 

distribution sectors remain very different in their characteristics. They should 

therefore be treated separately. 

 

The biggest producers in the industry are the five most popular EU countries: Italy, 

France, the United Kingdom, Germany, and Spain. Together, they account for about 

three quarters of EU production. Southern countries such as Italy, Greece, and 

Portugal, some of the new EU countries such as Romania, Bulgaria, and Poland and, 

to a lesser extent, Spain and France, contribute more to total clothing production. On 

the other hand, northern countries such as the United Kingdom, Germany, Belgium, 

the Netherlands, Austria, and Sweden contribute more to textile production, notably 

technical textiles. With regards to external trade performance, about 20% of EU 

production is sold outside the EU despite limited access to many non-EU markets. 
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The sector in the EU is based around small businesses. Companies with less than 50 

employees account for more than 90% of the workforce and produce almost 60% of 

the value added. 

 

 

Economic Importance of Fashion Industry  

The textile and clothing sector is an important part of the European manufacturing 

industry, playing a crucial role in the economy and social well-being in many regions 

of Europe. According to data from 2015, there were 185.000 companies in the industry 

employing 1.7 million people and generating a turnover of EUR 166 billion. The sector 

accounts for a 3% share of value added and a 6% share of employment in total 

manufacturing in Europe. 

 

The industry is composed as follows:  

• 34% Clothes and accessories  

• 18% Fabrics  

• 15% Industrial and technical textiles  

• 14% Home textiles  

• 6% Yarns  

• 6% knitwear  

• 5% underwear  

• 2% workwear  

Sales in the European textile and clothing industry marked an increase of 2.3% and an 

increase of 2.3% in its added value, reaching 45 billion. The investments in industry 

dropped 0.6%, while there was also an increase of 0.3% in employment.    

While exports outside the EU28 increased in this sector, imports more than tripled. 

More specific, according to Euratex, the industry had an increase of 0.9% for clothing 

and 0.6% for textiles. Overall, the European textile and clothing industry increased its 

2015 sales by 1.5% according to Euratex figures, clothing (+0.9%) industry prevails 

textile (+0.6%), while retail sales, increased 2.7%. However, the volume of sales varies 

from one country to another. Thus, for example, Bulgaria and Finland had a decrease 

in sales, the market of Austria, Germany and the Netherlands remained stable, while 

all the other EU countries had an increase in the textile and clothing industry. 

http://www.textile.fr/wp-content/uploads/2016/01/Business_Statistics_January_2016.pdf
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As far as it concerns imports, there was an increase of 10.2% for EU28. Imports from 

outside the EU28 surged in 2015 with an overall increase of 10.2%, according to 

Euratex. The order books of the main supplier countries increased considerably: 

Bangladesh (+ 24%), Pakistan (+19%), China (+9%) and India (+ 9%). For their part, 

imports from the Mediterranean countries (Turkey, Egypt, Morocco, Tunisia) 

increased only slightly, with some even declining.  

In 2015, the EU27’s top 5 supplier countries from outside the community were: 

1. China 

2. Bangladesh 

3. Turkey 

4. India 

5. Pakistan 

Moreover, EU28 exports increased by 3.8%. Exports outside the EU28 rose slightly less 

than for imports (at +3.8%). Sales progressed in particular to the United States (+21%), 

Hong Kong (+18%) and China (+12%). However, they declined significantly for Russia 

(-29%).  

In 2015, the EU27’s top 5 destination countries outside the community were: 

1. The United States 

2. Switzerland 

3. China 

4. Russia 

5. Hong Kong 

Within the EU, the most active countries in the textiles & clothing industry are France, 

Italy and Spain. According to Europages data, searches for European partners and 

clients from France in this industry mainly focus on Italy and Spain, especially for 

women’s clothing. Based on figures provided by Sistema Moda Italia (SMI – an 

organisation that represents Italian textiles, ready-to-wear clothing and fashion), 

Italian exports within the EU (44%) and outside the EU (55%) are fairly well balanced. 

Problems of textile and clothing industry 

http://www.sistemamodaitalia.com/it/#%20
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The globalisation of production and the competitiveness of emerging countries, the 

impact of the financial crisis, the lack of qualified staff, lifestyle changes and 

environmental issues pose huge challenges, especially to the textile and clothing 

industry. 

The main problems affecting the sector are:  

1. Consumer demand in the EU is likely to stagnate in all main segments: clothing, 

interior textiles and technical textiles, under the impact of higher 

unemployment, fiscal measures (e.g. VAT increase), limited credit and higher 

savings, while the demand in emerging markets (China, India and Brazil etc.) is 

likely to grow. With a stable demand in Europe, growing exports to emerging 

markets is probably the best alternative for growth of the European textile and 

clothing industry. The fostering the conditions for export, should be a priority 

for European textile companies.  

 

There is a potential of expansion for export especially capitalizing on the design 

and quality leadership in which Europe is still unmatched. However, only few 

companies are already in a position to grasp the potential of export markets 

(at this moment less than 5% of (large) firms do export outside the EU). Exports 

are hampered by trade barriers and difficult access to export credit or 

insurance. Export oriented strategies will require a combination of branding, 

marketing and distribution skills from managers, but also the capabilities to 

create conditions for exports, such as protection of IPR, access to export credit 

and to financial instruments enabling to industrialize and commercialise the 

fruits of innovation. 

2. Innovation is the basic element for resistance and growth for the textile and 

clothing sector. But innovation in textile companies is not just about 

developing and applying new technologies, but also to successfully transfer 

new ideas and new business opportunities into market success and to re-

organise business routines, external relations and marketing. The concept of 

innovation must be extended to non-technological innovation, defined as the 

introduction of new organisational and marketing methods with a clear focus 

on external relations. 

3. A focus on sustainability issues – both in terms of protecting the environment 

and global social responsibility – is characterising the textile and clothing 
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sector. The consumer is more and more conscious of the environmental 

footprint and specific industrial markets are pulling innovation.  

 

The emerging consensus is that when environmental management systems 

become a part of the management of any organization, only then an 

organization can survive in the long term. Managers will need to focus on 

energy efficiency and emission control, and quality control will concentrate on 

environmental standards. This will include logistics, which will have to improve 

energy efficiency rather than shortening delivery times. Production will be 

small-scale and specialised and will reuse traditional crafts. Thus, 

organisational strategies will require the mastering of environmental 

management methods and especially of the supply chain management with a 

focus on sustainability. Managers will need to improve their ability to 

reengineer processes according to Corporate Social Responsibility (CSR) and 

quality, as well as to settle the bases for providing confidence to customers 

that the products from the organization are manufactured with the aim of 

reducing the negative impact on the environment.  

 

Competitiveness of textile and clothing industry   

The sector has been subject to a series of radical transformations over recent decades, 

due to a combination of technological changes, the evolution of production costs, the 

emergence of important international competitors, and the elimination of imports 

quotas after 2004. Companies have improved their competitiveness by reducing or 

ceasing the mass production of simple products, and concentrating instead on a wider 

variety of products with higher value-added. 

European producers are world leaders in markets for technical/industrial textiles and 

non-wovens (industrial filters, hygiene products, products for the automotive and 

medical sectors, etc.), as well as for high-quality garments with a high design content. 

The trend towards higher value-added products needs to be continued in order to 

strengthen the competitiveness of the textile and clothing sector. 

 

 

2. The meaning of Lifelong Learning   
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Nowadays we live in a rapidly changing environment, information and discoveries 

change, evolve and develop rapidly. Considering globalization and its impact on the 

current workplace, everyone whether employed or unemployed, woman or man, 

should receive a regular education in order to keep to be able to adapt in continuous 

and changes that occur over time (Mahiroğlu, 2005). Therefore, employees need to 

gather information rapidly and share it. That is, they need to keep up with the pace of 

change (Geylan, 2008). In order to meet the constantly increasing expectations of the 

employees, the workplaces should renew themselves (Numanoğlu, 2001). This 

renewal includes all the determinant factors from the technological equipment and 

materials in the workplace to the lifelong learning of the workers. Lifelong learning 

requires a systematic and regular education process, because education is a process 

that organizes, affects and shapes the lives of individuals (Özalp, 1999). 

 

The concept of lifelong learning requires a paradigm shift away from the ideas of 

teaching and training towards those of learning, from knowledge-conveying 

instruction to learning for personal development and from the acquisition of special 

skills to broader discovery and the releasing and harnessing of creative potential. This 

shift is needed at all levels of education and types of provision, whether formal, non-

formal or informal. The basic premise of lifelong learning is that it is not feasible to 

equip learners at school, college or university with all the knowledge and skills they 

need to prosper throughout their lifetimes. Therefore, people will need continually to 

enhance their knowledge and skills, in order to address immediate problems and to 

participate in a process of continuous vocational and professional development. The 

new educational imperative is to empower people to manage their own learning in a 

variety of contexts throughout their lifetimes (Bentley, 1998). 

The acquisition of knowledge, skills, competences that lifelong learning should enable 

is not limited, in its conceptual understanding, to that of foundational skills, but also 

encompasses a larger panel of skills, bearing in mind the emergence of new skills 

deemed critical for individuals (as learning to learn, skills for global citizenship, 

entrepreneurial skills, and other core skills).  A skilled population is the key to a 

country’s sustainable development and stability. As a consequence, policy attention 

to technical and vocational education and training is increasing worldwide.   

Lifelong learning is about meeting the diverse and context-specific learning needs of 

all age groups, including the acquisition of basic literacy technical skills through both 
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formal education and effective alternative pathways to learning. Adult learning and 

education, technical and vocational education and training and literacy, all represent 

significant components of the lifelong learning process. 

Employees in different enterprises should be given the opportunity to benefit from 

lifelong learning activities in order to keep up with new situations that might occur in 

the workplace, and to improve their in-house productivity (TISK, 2005). Adapting to 

the changes and developing skills to deal with these changes improves the 

productivity of the individual in the workplace, and enables quality production. Today, 

workers should receive regular and systematic education in order to improve the 

productivity of the enterprises they are engaged in (Adıgüzel, 2011).  

Moreover, lifelong education is a necessity for keeping up with the changes, and 

improving the quality and productivity in the production and service sectors, and in 

every aspect of life (Gürsel and Izgar, 2003). Productivity should not only be 

considered as the use of in-house resources. Productivity comprises all the activities 

of an enterprise, just as quality means quality organization in all fields of an enterprise 

(Özsever, et al., 2009). The factors of in-house productivity might be considered in 

terms of human beings, machines and equipment (Lawless, 2003). Considering the 

recent developments, human beings are evaluated according as to whether they are 

educated and skilled, and whether they conform to the requirements of the job and 

have the relevant professional knowledge and experience; whereas machines and 

equipment are evaluated in terms of information technologies (Kazan, 2008). 

 

Lifelong learning is necessary not only for the novice but also for the experienced 

worker. In this regard, it is possible to improve the knowledge and skills of experienced 

workers through education. The amount and quality of the work done in a certain time 

under certain circumstances can only be increased through education (Yumuşak, 

2008). The aim of lifelong learning is to create a labor market that can keep up with 

the pace of change by accepting change as a natural phenomenon (DTP, 2001). The 

approach that considers knowledge to be a form of production, when seen in the light 

of these changes and developments, gains in significance (Eisenberg and Johnson, 

2002). Another aspect of lifelong learning, which accelerates the personalization of 

education and aims to emphasize creativity, is that it considers learning as an agent 

for improving the quality and efficiency of life, not just its economic potential (DTP, 
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2001). Therefore, improving the lifelong learning skills of the workforce is a must today 

in order to enable greater productivity in the enterprises.  

 

Considering the abovementioned advantages yielding from lifelong learning and 

aiming to fill the skill gaps of employers in partner countries in order to increase their 

extroversion and encourage them to internationalize their activities, the EXTRO SKILLS 

project will form/build an innovative training platform oriented to European fashion 

companies.     

 

 

3. The maps of the education systems   
 

This section provides the diagram and a brief analysis of the education and training 

system of each country partner, with the exception of partner EURATEX, which will 

participate in this Output and the following pilots of the platform through its members 

in selected countries Bulgaria and Italy. Our aim is to fully comprehend each partner’s 

educational and training system in order to have an overview about each partner’s 

qualification system.  
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3.1 Diagram of national educational system of Bulgaria (partner EURATEX)    

 
 

 

 

The national education system of Bulgaria comprises the following education levels: 
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• Pre-school preparation and education (ISCED’97, level 0): The main objective 

of the kindergarten as an institution is to provide the necessary conditions for 

capacity development of the children and to assure their preparation for 

school. The pre-school system deals with children at 3 to 6/7-years of age.  

 

• Primary and lower secondary education (ISCED’97 level 1, 2 and 2А): School 

education is obligatory from 6/7 to 16 years of age. In the Bulgarian 

educational system primary and the lower secondary education are united in 

one educational degree – basic education. Basic education in Bulgaria (І – VІІІ 

grade) includes primary education (І – ІV grade) and lower secondary 

education (V – VІІІ grade).  

 

Basic education can be obtained in state, municipal and private schools. Basic 

education can be completed in primary schools (І - ІV grade), lower secondary 

schools (V – VІІІ grade) and general secondary schools (І – ХІІ grade). There are 

schools which offer vocational lower secondary education as well as 

specialised schools.  After graduating VІІth grade and successfully passing the 

national standardized tests students can enroll in a vocational school or a 

school specialised in a given area where they can complete their basic 

education and continue their secondary school education.  

 

• Secondary education (ISCED’97, level 3): In the Republic of Bulgaria secondary 

education consists of one stage with duration of 4 or 5 years. Secondary 

education is obtained after completing ХІІ grade and successful passing of the 

state maturity exams for the students who would like to continue their 

education. It is certified by a diploma of secondary education (EQF level 2) 

which is final and allows its holder to continue their general or vocational 

education. If the students decide not to sit the state maturity exams they are 

issued a certificate of secondary education which, however, does not allow 

them to apply for higher education schools or universities. Education in all 

state and municipal schools is free. Students are not differentiated on the basis 

of gender in schools. The main objectives of the secondary general education 

are: 

 promoting students’ spiritual and physical development and their 

successful vocational and social realization 
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 creating conditions for formation and respect of values like national 

identity, respect to others, empathy and social responsibility; 

 creating conditions for promoting interest and positive attitude to 

lifelong learning, education and self-improvement.  

 

The secondary education can be general (ISCED’97, level 3А) and vocational 

(ISCED’ 97, level 3С). General secondary education is obtained in general 

education schools (training duration 4 years) and specialised schools (training 

duration 4 or 5 years). Students can enroll in specialised schools after 

completing VІІ or VІІІ grade after sitting exams (in Bulgarian language and 

literature, mathematics, a humanitarian subject etc.)  

 

Secondary general education assures the achievement of the general 

education minimum and if possible of specialised training in compliance with 

the State educational requirements. Secondary vocational education assures 

acquisition of secondary general education and acquisition of a qualification in 

a profession from the List of Professions for Vocational Education and Training 

(LPVET) in compliance with the national educational standards for acquiring 

qualification in professions. 

 

• Higher education: A 3-degree higher education system operates in Bulgaria: 

 Bachelor – it consists of two levels: “professional bachelor” (ISCED 5B, 

EQF level 6) and “bachelor” (ISCED 5A, EQF level 6); 

 Master (ISCED 5A, EQF level 5); 

 Doctor (ISCED 6, EQF level 8).  

 

The degree “professional bachelor” (ISCED 5B) requires completed secondary 

education as an entry educational level. Duration of the training is at least 3 

years and the acquired qualification gives access to the labour market.  

 

The degree “bachelor” (ISCED 5А) requires completed secondary education as an 

entry educational level. Duration of the training is at least 4 years and the acquired 

qualification gives access to the labour market. 
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3.2 Diagram of national education system in Italy (partner EURATEX) 

 
The national education system comprises the following education levels: 

a. pre-school, lasting from 0-5 years old.   
b. primary education (first stage of compulsory education) lasting six years, from 

6 - 12 years old. All young people have the ‘right/duty’ to pursue their 
education and training for at least 12 years before reaching age 18. The aim is 
that young people should not leave education and training without a 
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qualification. However, compulsory education lasts 10 years, up to 16, and 
includes the first two years of upper secondary general education or VET. 

c. lower secondary level, young people finish lower secondary education at age 

14. At this stage, learners sit a state exam to acquire a certificate (EQF level 1) 

which grants admission to the upper secondary level where young people have 

the opportunity to choose between general education or VET. 

d. upper secondary level, young people may opt for: 

1. five-year programmes which include the two last years of compulsory 

education and three years in: 

i. high schools. These provide general education, of artistic, 

classical, linguistic, scientific, human sciences, music and dance 

standars; 

ii. technical schools; 

iii. vocational schools. 

The qualifications awarded after the successful completion of high 

school, technical and vocational school are at EQF level 4and a state 

leaving exam at the end of them gives access to higher education.  

2. vocational education and training programmes organised by the 

regions. 

3. an apprenticeship-type scheme (after age 15). 

e. tertiary education (ISCED levels 665, 667, 766, 767, 768, 864) is divided into 

higher education programmes at the university and higher education 

programmes at non-university institutions: 

 universities: can be public or private and follow the three cycles of the 

Bologna structure: bachelor; master; and specialisation or PhD 

programmes; 

 higher artistic and musical programmes which are non-university 

programmes based on the three-cycle structure. 



 

 

Developing New Skills for the Extroversion 

Specializations of Fashion Industry in Europe – 

EXTRO SKILLS 

Grant Agreement No.: 2015-1-EL01-KA202-013907 

Guide on the Adapted Methodology 

Intellectual Output 6 

 

 

 

19 
 

3.3 Diagram of national educational and training system of Spain 

 

 
 
 
The national education system comprises the following education levels: 

f. pre-school, lasting from 0-5 years old.   
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g. primary education (first stage of compulsory education) lasting six years, from 
6 - 12 years old.  

h. compulsory lower secondary education (last stage of compulsory education) 
lasts 4 years, until the age of 16. After completing secondary compulsory 
education, students obtain the lower compulsory secondary education 
certificate (Graduado en Educacion Secundaria Obligatoria (ESO) ISCED 2) 
which is a requirement to access higher education levels.  

i. upper secondary education (post obligatory), gives students two 
opportunities  

i. General Baccalaureate (Bachillerato ISCED 3), and the  
ii. Vocational option (Intermediate VET diploma programmes ISCED 3). 

j. bachelor programme, lasting for 3-5 years.  
k. master programme, lasting for 2 years. 
l. Ph.d programme, lasting for 2-3 years.  

 
Entry opportunities are available to those students who left the education system 
without an essential basic qualification. There are entry tests to upper secondary 
education, based on certain age requirements, for both Bachillerato and VET Diploma 
programmes, with certain age agreements.  
 
Bachillerato gives direct access to Higher VET diploma programmes (ISCED 5) and, via 
a university entrance exam, to university studies (ISCED 6). Likewise, Higher VET 
Diploma programmes can give access to university studies, depending also on demand 
and available slots. Both types of qualifications and doctoral studies (ISCED 6) are 
included in the Spanish Framework for Higher Education created in 2011. All VET 
programmes within the education system, at basic, intermediate or higher levels, have 
a minimum of 2.000 teaching hours split into two academic years according to the 
different sectors or fields grouped into professional branches. 
 
A new level of vocational training was implemented in September 2014, the so called 
Basic VET, covering so far 21 different diploma programmes. The target group for this 
training level is students aged 15 years, having completed their third year of 
Compulsory Secondary Education, and their teachers’ team and parents’ joint 
assessment is to continue in the education system and enroll in Basic VET 
programmes. This training, unlike the previous PCPIs, is leading to official 
qualifications with academic and professional value and therefore, those students 
awarded with a Basic VET Diploma can access Intermediate VET programmes. 
 
For adults who lack the basic secondary education qualification, there are specifically 
designed ‘Adult Education’ programmes that lead to a primary and lower and upper 
secondary education certification. They are also offered the opportunity to take part 
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in vocational training diploma and secondary education evaluation exams if they want 
to continue their training. 
 
 

3.4 Diagram of national educational and training system of Romania  

 

 

 

 

 

 

The national education system of Romania comprises the following education levels 

(pre-university):  

a. pre-school education (0-5 years)  

b. primary education, including compulsory pre-primary class (preparatory 

group, 5-6-year-olds) and grades I-IV  
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c. compulsory lower secondary education ( grades V-VIII)  

d. upper secondary education (school grades IX-XII/XIII, of which years IX and X 

part of compulsory education) that leads to upper secondary leaving diploma 

(qualification of level 3 in National Qualifications Framework - NQF) and higher 

education through baccalaureate exams. Upper secondary education includes 

the following paths:  

i. a theoretical path with two programmes (profiles): Science 

(mathematics and computer programming or natural sciences) or 

Humanities (social studies or languages) 

ii. technological path with the following programmes: technical 

(engineering, electrotechnics, construction), services (trade, public 

catering), natural resources and environmental protection. It leads to 

a qualification at level 3 of NQF. Pupils/students graduating from the 

10th grade of the technological path who have also completed 

practical training (internship) may enrol for a certification exam 

leading to a vocational qualification at level 3 of the NQF. Internships 

(practical training) may be performed in education units or, 

alternatively in public institutions or enterprises that have signed 

contracts for this purpose with entities form the education system 

(IVET) 

iii. a vocational pathway with the following programmes: military, 

theological, sports, artistic and educational.  

e. professional education in Romania stands for education (initial VET) that is 

provided in professional schools (arts and trades schools). It is available to 

lower secondary education graduates who are not enrolling in upper 

secondary school education and offers a qualification included in the National 

Qualification Framework (free of charge if it is completed until the age of 18 

years). It leads to either professional qualification (NQF level 1 after two years 

of studies or EQF level 2 after a third ‘completion’ year) or to two more years 

of studies in the technological part of upper secondary education. It comprises: 

arts and trades schools, technological path of the upper secondary school and 

post high school.   

f. post-secondary non-university education 

 

After completing lower secondary education students can continue their studies in 
upper secondary schools or professional schools. Admission is based on each student’s 
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portfolio including the graduating diploma and transcript and on the grades received 
at national evaluation exams taken at the end of VIII grade. National evaluation 
consists of written examinations in Romanian language and literature, mother 
language (if different from Romanian), mathematics and sciences, and foreign 
language. Computer skills are assessed during the year of study.  
Upper secondary school graduates having acquired (formally, non-formally or 
informally) professional competences can take a certification exam and if they pass 
this exam they attain a qualification certificate and a descriptive supplement 
(Europass).  
Upper secondary education graduates may also receive a school leaving certificate 
(baccalaureate). The baccalaureate requires a given combination of subjects, including 
centralised examinations.  
 
For students at technological upper secondary schools this combination reflects their 
vocational specialisation to an extent, but also includes relevant scientific subjects and 
Romanian (for all students) and a foreign language. Candidates who pass the 
baccalaureate, regardless of whether they come from a theoretical or vocational path 
or if and whether they have a vocational qualification, can go on to university.  
 
Vocational and technological upper secondary education can be organized for the 

qualifications included in the national register of qualifications which is periodically 

updated according to the labour market needs identified through strategic documents 

planning training supply at regional level. These routes of upper secondary education 

can be organized according to the requests of the employers or from the National 

Agency of Employment. 



 

 

Developing New Skills for the Extroversion 

Specializations of Fashion Industry in Europe – 

EXTRO SKILLS 

Grant Agreement No.: 2015-1-EL01-KA202-013907 

Guide on the Adapted Methodology 

Intellectual Output 6 

 

 

 

24 
 

3.5 Diagram of educational and training system of Greece  

 

 

 

 

Greece schooling is compulsory for all children aged 5 to 15. The national education 

system of Greece comprises the following education levels:  
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a. pre-school education (0-5 years)  

b. primary education, including compulsory pre-primary class (preparatory 

group, 5-6-year-olds)   

c. lower secondary education (three years), at a day or, for working students, an 

evening school. Graduation from lower secondary education completes the 

cycle of compulsory schooling and students can then choose whether to 

continue in general or vocational education.  

d. upper secondary - general education where they will attend classes at a 

general upper secondary school (GEL), for three years; there are also evening 

schools for working students, and in these the programme is four years. 

Students enter upper secondary school at the age of 15 and graduate at 18. In 

the first year the programme is general, while in the second and third years’ 

students take both general education and special orientation subjects. The 

choice of subjects is informed by educational or vocational guidance offered 

through the decentralized structures of the Ministry of Education’s Vocational 

Orientation Guidance and Educational Activities Directorate (SEPED). Those 

who graduate from a general upper secondary school can sit the national 

examinations for admission to a tertiary education programme. 

e. bachelor programme or technological bachelor programmes (4-5 years).  

f. master programmes (1-2 years).  

g. doctoral programmes (3+ years).      

According to the new law regulating secondary education (Law 4186/2013), which 

aims among other things to attract more students into VET, students now have the 

following options in addition to the general upper secondary school: 

a. initial vocational education within the formal education system in the second 
cycle of secondary education at a vocational upper secondary school (day or 
evening school) 

b. initial vocational training outside the formal education system (referred to as 
non-formal) in vocational training schools (SEK), vocational training institutes 
(IEK), centres for lifelong learning and colleges. 
 

At national level, formal VET leads to the acquisition of certificates recognised 
nationally by public authorities, and is part of the education ladder. Formal education 
also includes education for adults. According to the law on secondary education (Law 
4186/2013), vocational education is provided by the vocational upper secondary 
school. These schools (public or private) are founded exclusively by the Ministry of 
Education and Religious Affairs and may be day or evening schools. The minimum age 
for enrolment in a vocational evening school is 16. The public vocational upper 
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secondary schools offer the specialties that are listed in the legislation. The 
programmes are organised by sector, group and specialty, with most sectors offering 
two or more specialties. The sectors currently covered are information science, 
mechanical engineering, electrical engineering/electronics/automation, construction, 
environment and natural resources, administration and economics, agronomy-food 
technology and nutrition, and occupations in the merchant marine (captain, 
mechanic). 
 
According to the new law specialties should be tailored to national and regional 
economic needs, following the recommendations of the ministries, regional 
administrations and social partners. Curricula can be developed in line with the 
European credit system for VET (ECVET), and take into account, where these exist, 
related job profiles certified by the National Organisation for the Certification of 
Qualifications and Vocational Guidance. 
 
Programmes at vocational upper secondary school can lead to two levels: 

a. a three-year programme 
b. an additional ‘apprenticeship year’. 

 
In the day schools the secondary cycle comprises three years. Students with lower 
secondary leaving certificates or equivalent qualifications enrol in the first year 
without entrance examinations. Students promoted from the first year of a vocational 
upper secondary school are entitled to enrol in the second year of a general upper 
secondary school: this means that the system allows for horizontal mobility. The 
“apprenticeship year” (education in the workplace), which is optional and is an 
innovation introduced by the new law, is open to those who have earned the 
certificate and diploma attesting completion of the three-year upper secondary 
education at a vocational upper secondary school. Implementing OAED’s dual learning 
principle, it includes learning at the workplace, a specialisation course, and 
preparatory courses for certification at the school. The vocational upper secondary 
schools and OAED share responsibility for implementing the apprenticeship year, 
assigning the students to work placements, and all that this entails. 
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3.6  Diagram of national educational and training system of United Kingdom  

 

 

The national education system of United Kingdom comprises the following education 

levels:  
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a. pre-school education (0-5 years)  

b. primary education, including compulsory pre-primary class (preparatory 

group, 5-6-year-olds)   

c. compulsory education – general programmes, students enter those 

programmes at the age of 12, after completing primary education. The 

duration of compulsory general programmes differs, in England they last until 

the age of 17, while in Scotland, Wales and Northern Ireland last until the age 

of 16. After finishing those programmes students can choose to continue to 

non-compulsory general programmes, School-based VET or Apprenticeship. 

Non-compulsory general programmes and School-based VET give access to 

tertiary education, while students that choose Apprenticeship have access only 

to Apprenticeships of higher level.               

d. non-compulsory general programmes, they give access to tertiary education 

and last until the age of 18. 

e. bachelor programmes, (3-4 years). 

f. master/postgraduate programmes, (2 years). 

g. doctoral programmes, (3-4 years).     

  

4. Status of EQF levels and application of VET    
 

This section is an analytical report of every partner country’s vocational educational 

and training system (VET). Moreover, it examines the descriptors defining levels in the 

European Qualifications Framework (EQF). It provides an analytical report in order to 

fully comprehend each country’s vocational system, the external factors influencing 

them, as well as how VET programs are certificated/awarded. At last, it presents the 

concept of the EQF and its advantages.  

 

 

    

 

 

4.1 VET in partner countries  
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In this chapter we analyze the vocational education and training system (VET) of every 

partner country. The purpose of this analysis is to comprehend the way that vocational 

education and training systems perform in every country. With the exception of 

partner EURATEX, which will participate in this Output and the following pilots of the 

platform through its members in selected countries Bulgaria and Italy.  

 

4.1.1 The case of Bulgaria (partner EURATEX)    
 

The system of vocational education and training includes vocational guidance, 

vocational training and vocational education. Vocational guidance provides 

information, advice and counselling to students and other people in their choice of 

profession and career.  

 

Vocational training includes:  

• initial vocational training: acquisition of initial vocational qualification in a 

profession or part of the profession;  

• continuing vocational education: improvement of the acquired qualification in 

a profession or part of the profession.  

• The degrees of vocational qualifications that can be acquired in the VET system 

are four (1-4) and requirements for each degree of qualification are as follows: 

✓ for the first degree: acquiring professional competencies for practicing 

professions, which include routine activities carried out under steady 

conditions; 

✓ for the second degree: acquiring professional competencies for 

practicing professions that include activities of complex nature carried 

out under changing conditions; 

✓ for the third degree: acquiring professional competencies for practicing 

professions involving complex activities carried out under changing 

conditions, and responsibilities for the work of others;  

✓ for the fourth degree: acquiring professional competencies for 

practicing professions involving a broad range of complex activities 

carried out under changing conditions, and assuming management 

responsibilities for the work of others and allocation of resources.  
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4.1.1.1 Access / admission requirements in VET or from VET to other elements of the 

education and training system, including development opportunities  

 

The acquisition of vocational qualification in the system of vocational education and 

training is regulated by the Framework Programmes approved by the Minister of 

Education, Youth and Science. The Framework Programmes determine the age and 

entry educational and qualification level of the candidates, and the content and 

duration of vocational education and training.  

 

The Programmes are six, as follows:  

• Framework Programmes “A”: initial vocational training leading to a first-level 

vocational qualification (EQF level 2);  

• Framework Programmes “B”: initial vocational training leading to a second-

degree vocational qualification (EQF level 3); 

• Framework Programme “C”: vocational training leading to a second or third-

level vocational qualification (EQF level 4); 

• Framework Programmes “D”: vocational training leading to a fourth-level 

vocational qualification (EQF level 5); 

• Framework Programmes “E”: initial vocational training for acquiring 

qualification through workplace learning (EQF levels 2-4); 

• Framework Programmes “F”: continuing vocational training for either 

updating or broadening professional qualifications or acquiring the first, 

second or third level of vocational qualifications (EQF levels 2-4).  

The main structural elements of the Framework Programmes are:  

 general provisions, including regulatory basis, aim and purpose of the 

programme; 

 requirements for applicants in the training programmes – different for 

students and for people over 16 years of age, including the minimum age 

requirement, medical condition, entry level of education, career opportunities 

and options for increasing vocational qualification, organisation of learning - 

form of training and organisational types; 

 curriculum - structure and content – different for students and for persons 

aged over 16 years; 



 

 

Developing New Skills for the Extroversion 

Specializations of Fashion Industry in Europe – 

EXTRO SKILLS 

Grant Agreement No.: 2015-1-EL01-KA202-013907 

Guide on the Adapted Methodology 

Intellectual Output 6 

 

 

 

31 
 

 training content – the learning content for each school subject (module) for 

theoretical and practical training is developed by topic and classes in separate 

curricula for students and persons over 16 years; 

 completion of vocational education or vocational training; 

 verification of the completion of vocational education or vocational training.  

Requirements for candidates wishing to participate in the programmes for vocational 

education and training relate to the minimum age, health status, entry educational 

level and entry qualification level. The minimum age of the candidate in the year of 

application is 13 years for schools and 16 years of age when the training is carried out 

in another educational institution. The health status of the applicant is certified by a 

medical certificate proving that the profession for which he wishes training is not 

contraindicated for him. Requirements shall be determined by the Minister of Health 

after consultation with the Minister of Education, Youth and Science. Entry 

educational level of the candidate may refer to a completed grade of primary or 

secondary education, a completed degree or a successfully completed literacy course 

under the Employment Promotion Act, necessary to obtain the relevant level of 

vocational qualification. Entry degree of qualification of the applicant is the acquired 

level of vocational qualification required for inclusion in the programme “F”. 

 

4.1.1.2 Programmes for students and for individuals above the age of 16  

 

Programmes for students  

From the full list of Framework Programmes (see Section 4.1.1.1), the following ones 

are available for students:  

• Framework Programmes “A” with duration up to three years for students who 

have completed at least 6th grade (EQF level 2). Graduates can proceed to 

other types of programmes at secondary level (general or vocational); 

• Framework Programmes “B” (EQF level 3) lasting up to four years for students 

who have completed basic education or finished programmes of type A. These 

programmes give access to higher education; 

• Framework Programmes “C” (EQF level 4) with a duration of four years for 

students who have completed basic education or five years for students who 

have completed 7th grade, and in the art and sports schools - up to 4 years 

after basic education or programmes of type A. These programmes give access 

to higher education; 
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Programmes for individuals above the age of 16  

The government-regulated system for VET provides to individuals over 16 years of age 

the opportunity to acquire a vocational qualification in the professions and specialties 

from the LPVET only at the first three levels of vocational qualification. Access to this 

opportunity is granted to people over 16 years of age who are either unemployed or 

employed. Training is delivered by licensed vocational training centres (VTCs) and 

follows the Framework Programmes. State and municipal schools can also deliver 

vocational training to people who are above the age of 16 if the training is funded by 

legal or physical entities. Candidates can choose a programme for acquiring a degree 

of vocational qualification in a profession or part of the profession. Training finishes 

respectively with a theoretical and practical state exam in the studied profession and 

specialty or with a theoretical and practical exam in part of the profession. The 

acquired qualification gives access to the labour market.  

 

All the Framework Programmes (see Section 4.1.1.1) are available to people above the 

age of 16: 

• Framework Programmes “A” lasting up to one year for persons who have 

completed at least the initial stage of primary education or have successfully 

completed a literacy course under the Employment Promotion Act (duration 

of at least 300 hours); 

• Framework Programmes “B” lasting one year for people with a completed a 

grade of secondary education or completed secondary education (duration of 

at least 660 hours); 

• Framework Programmes “C” with duration of four years for people with 

primary education (duration of at least 960 hours); 

• Framework Programmes “D” with duration up to two years for people who 

completed secondary education; 

• Framework Programmes “E” with duration determined by the specific 

vocational training documentation; 

• Framework Programmes “F” with duration determined by the specific 

vocational training documentation.  

• Framework Programmes “E” lasting up to one year for students who finished 

primary education or with completed secondary education grade. 
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4.1.2. The case of Italy (partner EURATEX) 
 

VET at upper secondary level - Technical and vocational school programmes  

In technical school programmes learners can acquire the knowledge, skills and 

competences to carry out technical and administrative tasks. In vocational school 

programmes learners acquire specific theoretical and practical preparation enabling 

them to carry out qualified tasks in production fields of national interest. 

 

The certificate awarded mentions the branch and length of the studies, the final 

marks, the points assigned through ‘school credit’, the points assigned through 

training credits and the additional points given by the examination board (if 

applicable), the subjects included in the curriculum and the total number of teaching 

hours dedicated to each subject. The certification models are drawn up by the Ministry 

of Education (MIUR). Diplomas and certificates are written in four Community 

languages so that they can be understood in the different Member States. 

 

VET at post-secondary level  

 

Post-secondary higher technical training: These programmes mainly aim at 

developing professional specialisations at post-secondary level to meet the 

requirements of the labour market in the public and private sectors. There are two 

different options: 

 higher technical education and training programmes; 

 programmes at the higher technical institutes. 

They are planned and organised by the regions and autonomous provinces in the 

context of the territorial plans adopted every three years and their provision varies 

across the regions. 

 

Programmes at IFTS: Higher technical education and training programmes are 

available in 20 specialisation areas at national level. The specialisations are described 

in terms of minimum education standards, adopted at national level, and may be 

further defined at regional level, according to the specific local labour market 

conditions.  
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These programmes also include common skills in the relational and managerial areas. 

A compulsory internship is included, accounting for 30% of the total workload. At least 

50% of the teachers must come from the world of work or have practised the 

profession in the field. IFTS programmes are planned by the regions and must be 

delivered by at least four VET providers from the school system, vocational training, 

university, business sector by exploiting the added value of integrating 

complementary systems; they may either set up a formal partnership – depending on 

regional guidelines – as a temporary association or as a consortium, or be organized 

within POLI IFTS. 

 

Programmes at ITS: These offer non-academic training opportunities at tertiary level, 

for a total of 29 national professional profiles. These programmes train specialised 

technicians in six technology areas considered strategic for the country’s 

development. Both young people and adults with at least an upper secondary 

education diploma can access ITS programmes. They also represent one of the 

possible ways to complete an apprenticeship programme with the purpose of 

promoting young people’s return to the VET system. At least 50% of the training must 

be delivered by providers from the world of work and the professions. 

 

ITS are set up as foundations. The national legislation provides that the founders 

include: 

✓ a higher secondary education institution, either private or public that, belongs 

to a technical or vocational association (based in the foundation province); 

✓ a training provider accredited by the region for higher education (based in the 

foundation province); 

✓ an enterprise in one of the sector covered by the ITS; 

✓ a university department or other body; 

✓ a local authority (municipality, province, metropolitan city, mountain 

community). 

 

Post – higher education VET  

 

Those who have completed a university degree can access post-higher education 

courses offering a specialisation in a given field. These are organized by regions or the 

autonomous provinces and last between 400 and 600 hours (rarely two years), leading 

to a regional qualification that corresponds to specific occupation areas not listed in 
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the national register of qualifications. At times these courses may be exclusively 

addressed to disadvantaged groups (such as migrants, Roma population, disabled 

people, certain age groups) with the aim of increasing their labour market integration. 

 

4.1.2.1 Apprenticeship type scheme  

 

Apprenticeship in Italy designates a work contract with a specific training purpose; it 

includes both on-the-job and classroom training. The apprenticeship contract, which 

is distinct from other work-based learning, must be drafted in a written form. It 

defines the roles and responsibilities of all parties as well as terms and conditions of 

the apprenticeship, the probationary period, the occupation tasks, wage increases, 

both the entry and final grade levels and the qualification to be obtained. The training 

programme is an integral part of the contract. Both the contract and the training 

programme must be signed by the employer and the apprentice. 

 

Apprenticeship-type schemes were reformed aiming to promote the integration of 

young people into the labour market. Workers registered in socalled ‘mobility lists’ 

can participate in this scheme to qualify or requalify. Employers willing to offer 

apprenticeships can benefit from several incentives. They can hire an apprentice at an 

entry grade level up to two levels lower than the final qualification to be obtained 

and/or pay a salary equal to a percentage of the salary of a qualified worker, according 

to the provisions of the collective agreement applied. They can take advantage of a 

reduction in social security contributions, according to the enterprise size.  

 

The Jobs Act (Law 78/2014) introduced a new feature only for those employed under 

the apprenticeship leading to a professional operator certificate and a professional 

technician diploma contract. These apprentices receive a salary on the basis of the 

number of hours spent in training, calculated at 35% of the total number of training 

hours, unless differently decided via collective bargaining. The social security 

contribution paid by the apprentice is also reduced at 5.84%. 

 

The apprenticeship system includes three types of contract: 

a) apprenticeships leading to a professional operator certificate and a 

professional technician diploma: These schemes allow young people aged 15 

to 25 to fulfil their right/duty to education and training. There are no specific 

entry requirements but learners need to bridge the year between the end of 
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lower secondary and the start of apprenticeship in an upper secondary school 

programme, unless they are already 15 years old.  Content, shared between 

theoretical and practical learning, the specific qualifications offered and the 

number of training hours are established by the regions and autonomous 

provinces according to minimum standards agreed at national level.  

 

The duration of the contract is determined according to the certificate or 

diploma to be achieved: it may not exceed the three- or four-year training 

period nor be less than the national minimum standard set at 400 hours per 

year, though further training at enterprises can be agreed through collective 

bargaining. These apprenticeship schemes last three or four years and offer 

the possibility to acquire qualifications at operator or technician level (in 22 

and 21 occupation fields respectively: attestato di qualifica di operatore 

professionale (EQF level 3) or diploma professionale di tecnico (EQF level 4).  

b) professional apprenticeships: This scheme targets 18 to 29 year-olds who want 

to acquire a qualification provided for in the collective bargaining agreements 

and required on the labour market. Training comprises two parts: 

i. acquisition of key skills (120 hours over a three-year period) regulated 

by the regions and autonomous provinces and provided by training 

centres; 

ii. acquisition of vocational skills for specific occupation areas provided 

directly by companies. The occupation areas and the training content 

are defined by collective bargaining agreements 

These programmes have a maximum duration of three years (exceptionally five 

years for the crafts sector) and award a regional qualification. 

c) ‘higher education and research’ apprenticeships: Despite its name, this 

scheme leads to an array of qualification levels encompassing EQF levels 4-8. 

It targets 18 to 29 year-olds and fulfils various purposes. Learners can acquire 

qualifications that are normally offered through school-based programmes, in 

higher education or at universities, including a doctoral degree. 

 

4.1.2.2 Adult education  
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Adult education is a set of programmes/courses or education and training activities 

aiming to update adult vocational skills or improve their literacy. It is provided by 

provincial centres for adult education that were recently restructured (18). 

 

The centres are organised to establish a close link with local governments, the 

business world and the regulated professions, and to provide education according to 

learning levels: 

a. first-level programmes, delivered by the CPIA, leading to a first-cycle 

qualification (a compulsory education certificate) and certification attesting 

basic skills related to compulsory education; 

b. second-level programmes, delivered by education institutions offering 

technical, vocational and artistic programmes, leading to an upper secondary 

education diploma: these may be technical schools, professional schools and 

artistic licei; 

c. Italian language courses, delivered by the CPIA for working age foreign adults, 

holding a qualification obtained in the home country. These courses lead to a 

certificate stating at least A2 level mastery of the Italian language according to 

the common European framework for languages designed by the Council of 

Europe. 

 

4.1.2.3 Continuing Vocational Training  

 

Under the public system 

Goals of continuing vocational training (CVT) are set by the MLPS, while CVT activities 

are managed by either regions and autonomous provinces or social partners. Social 

partners play an important role in promoting company-level training plans (single or 

group of companies) to be financed by the regions or by joint interprofessional funds: 

a) regions and autonomous provinces: regions or autonomous provinces manage 

CVT activities benefiting from both national funding and funding from the ESF. 

Italian legislation recognises workers’ right to lifelong learning and envisages 

allocation of funds to support training. It also finances training leave in 

accordance with the regulation on working hours, by funding training 

vouchers.  

b) joint interprofessional funds for continuing training: social partners, under the 

supervision of the MLPS, manage joint interprofessional funds for continuing 

training. These funds are based on an interconfederal agreement between 
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social partners and finance learning according to company needs, to foster 

innovation and development, ensuring the competitiveness of the companies 

and employability of workers. They are used to finance training plans at 

company, sectoral and territorial levels, including individual training 

programmes and system activities, such as training needs surveys.  

 

Training provided and financed by the private sector 

Training is available that does not use public resources but is funded through the 

contribution of users. This training includes private schools of languages or ICT, 

awarding international certifications against the payment of a fee, or private schools 

of aesthetics and fashion. There is also training provided by the third sector, such as 

free universities or universities for the third age, voluntary associations, and NGOs. 

This also includes in-house training activities not funded through public funds (ISFOL, 

2012). 

 

Training provided by employers 

Enterprises’ demand for continuing training is increasing, however, this is still largely 

dependent on enterprise needs, so training initiatives are unevenly distributed across 

the country and the different productive sectors. Recent anti-crisis measures adopted 

by the government contributed to expanding CVT provision.  

 

Recent data on employer-provided training confirm that Italian enterprises have been 

investing in human capital but still at a lower level than in most EU Member States. As 

a result, the training market, particularly its private non State-regulated sector, has 

expanded in demand and supply (the latter aimed at both employed and unemployed 

workers). 

 

4.1.3 The case of Spain  
 

Vocational training that is offered in the education system is mainly initial vocational 

education and training (IVET) for young people. The social image of VET has improved 

and it has been an increasingly popular option after completing compulsory secondary 

education (at the age of 16) in recent years. 

After completing secondary compulsory education, students obtain the lower 
compulsory secondary education certificate (ISCED 2) which is a requirement to access 
upper secondary education (post obligatory), both the general Baccalaureate 
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(Bachillerato ISCED 3), and the vocational option (Intermediate VET diploma 
programmes ISCED 3).  
 

Entry opportunities have been opened to those students who left the education 

system without an essential basic qualification. There are entry tests with certain age 

agreements. Bachillerato gives direct access to Higher VET diploma programmes 

(ISCED 5) and, via a university entrance exam, to university studies (ISCED 6). Likewise, 

Higher VET Diploma programmes can give access to university studies, depending also 

on demand and available slots. 

All VET programmes within the education system, at basic, intermediate or higher 
levels, have a minimum of 2.000 teaching hours split into two academic years 
according to the different sectors or fields grouped into professional branches. In 
agreement with the LOMCE, the newly passed law on education, the Initial Vocational 
Training Programmes (PCPIs), were withdrawn in September 2014 and consequently, 
a new level of vocational training was implemented, the so called Basic VET, covering 
so far 21 different diploma programmes.  
 
The target group for this training level is students aged 15 years, having completed 
their third year of Compulsory Secondary Education, and their teachers’ team and 
parents’ joint assessment is to continue in the education system and enrol in Basic VET 
programmes. This training, unlike the previous PCPIs, is leading to official 
qualifications with academic and professional value and therefore, those students 
awarded with a Basic VET Diploma can access Intermediate VET programmes. The 
flexibility of the system not only affects the vertical progression in VET, but also the 
horizontal flow between different educational programmes: The law allows students 
awarded with a Basic VET Diploma to obtain also the ESO diploma by passing the 
relevant core subjects at the final exam of Compulsory Secondary Education. Likewise, 
students awarded with Intermediate or Higher VET Diplomas may obtain the 
Bachillerato Diploma by passing the relevant core subjects corresponding to the 
option chosen at the final exam of Bachillerato. 
 
In 2007, the education administration began to update and review the VET diploma 

programmes curricula at intermediate and higher level according to the competence 

units from CNCP qualifications and in line with societal needs, these diplomas have a 

versatility that allows employability in a wide range of occupations and the necessary 

adaptability to change jobs and, moreover, sufficient expertise to meet the needs of 

the productive sectors. In 2014, almost all VET Diploma programmes have been 

updated and adapted to the requirements of the productive sectors and additionally, 

some new Diploma programmes have been developed.  
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Thus, the current Catalogue of VET Diploma programmes within the Education System 

includes 175 Diplomas:  

• 21 Basic VET Diploma programmes (ISCED_P 353 / ISCED_A 353)  

• 64 Intermediate VET Diploma programmes (ISCED_P 354/ ISCED_A 354)  

• 90 Higher VET Diploma programmes (ISCED_P 554 /ISCED_A 550)  

 

These VET diploma programmes can be taken full-time or as modules, the latter for 

adults to more easily manage their family and professional lives: a modular training 

enables adding training progressively instead of complete 2-year programmes. Also, 

to facilitate learning for students over 18 (and, in exceptional cases, workers over 16 

unable to attend a regular school regime or elite athletes) the centres that provide 

traditional on-site training also offer some VET courses as distance learning. Classes 

have tutors set for this type of learning regime and students are assessed using the 

same criteria as their peers in the traditional learning regime. 

The vocational education system pursues to qualify people to work and to contribute 

to the country's economic development. It also facilitates people’s professional and 

personal changes that may occur during life and contributes to democratic citizenship, 

promoting social inclusion and cohesion and learning throughout life. To achieve these 

goals, the curricula of VET diploma programmes in the education system aim to equip 

students with professional, personal and social skills linking theoretical and practical 

knowledge.  

 

The provision of vocational training within the education system (new education law, 

LOMCE) serves the following objectives:  

a. exercise the professional activity defined in the general competence of the 

curricula 

b. understand the organisation and characteristics of the corresponding 

productive sector, career orientation and career management as well as the 

rights and obligations arising from labour relations 

c. encourage individual and team work and self-learning capabilities, and 

establish personal and social relationships in the work and personal context, 

based on effective conflict resolution and the rejection of gender-based 

violence 

d. Promote effective equal opportunities for men and women as well as for 

people with disabilities as regards information on and access to training 

programmes 
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e. Develop a professional identity that encourages future learning and 

adaptation to a changing economic and social environment 

f. promote creativity, innovation and entrepreneurship 

g. Prepare students to progress adequately in the education system 

h. prevent occupational and environmental risks and take steps in encouraging 

safety and health at the workplace.  

 

Furthermore, Basic VET training programmes will also help students acquire or 

complete lifelong learning skills and likewise, Intermediate VET training programmes 

will help students improve basic skills adapting them to a professional field or sector, 

thus enabling these students to learn throughout life, progress in the education 

system and enter working life with autonomy and responsibility. 

4.1.3.1 Training and Apprenticeship 

 

The Royal Decree 1529/2012, establishes the Training and Apprenticeship Contract 

and the basis of dual vocational training and reflects a firm commitment to the 

participation of companies, not only in the training design, but also through a shared 

responsibility in the teaching and learning process. The number of students, training 

centres and companies involved in dual VET projects has been growing since the 

above-mentioned Royal Decree entered into force. 

Dual VET goes beyond the mere teaching activity in a company or an educational 

institution. It is an effective means of knowledge transfer between educational 

institutions and companies, which in turn results in an unquestionable improvement 

of training quality, company innovation potential, and ultimately, of the general 

competitiveness of those educational institutions and companies involved, not to 

mention the better employability of those who study programmes included in this 

type of provision. 

Thus, Dual VET has been explicitly recognised as a type of provision in the LOMCE, 

being described as “the combination of training initiatives and actions that, in joint 

responsibility with companies, aim at the professional qualification of individuals, 

combining the teaching and learning processes in educational institutions with those 

at the workplace”. The Organic Law also establishes that “the Government will 

regulate the conditions and basic requirements that will allow the development of 
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Dual VET by the educational authorities within the educational system”. The projects 

currently being implemented will support further development. 

4.1.3.2 VET programmes in employment subsystem  

 

The training programmes of the employment subsystem are an alternative route to 

the formal certification of professional skills for those people who require professional 

retraining or who have left school early and have not had the opportunity to obtain a 

recognised qualification. It is based on cooperation between the various labour 

administration authorities and social partners at national and regional level, combined 

with mediation and collective sector negotiation at a national level, thus constituting 

a single framework based on agreements between the social partners and the 

government. The objectives of the national system of vocational training for 

employment are:  

a. promote lifelong learning among workers with and without employment, and 

improve their professional skills and personal development 

b. provide workers with the knowledge and experience required by the labour 

market and companies 

c. contribute to the productivity and competitiveness of companies 

d. improve the employability of workers, particularly those who have problems 

finding or keeping jobs 

e. promote the accreditation of skills acquired by workers, both through training 

processes and through work experience.  

 

This system has two main types of VET programmes:  

• programmes linked to the National Catalogue of Professional Qualifications 

(CNCP) 

• programmes not linked to the CNCP  

 

 

 

4.1.3.3 Other forms of VET  

 

It should be noted that training programmes and qualifications in specific sectors, such 

as the maritime, aviation and industrial sectors, as well as in the military and security 

are regulated by other State administration bodies and not the education and 
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employment administrations. Some of these regulatory organisms recognize specific 

VET Diplomas and Professional Certificates to qualify their holders to carry out the 

profession although in several cases they have independent certification. 

Likewise, in the maritime, air or industrial facilities sectors, VET Diplomas and 

Professional Certificates issued by the education and in certain cases labour 

administration are recognised. In other cases, the Ministry of Education recognises 

the equivalence of other types of training regulated by other administrations to a level 

of the educational system. In relation to the recognition of European qualification 

from other member states, the national transposition of the Qualifications Directive 

2005/36 into Spanish law specified the professions and activities which require a 

certain level of training defined according to the 5 levels of the aforementioned 

European directive. 

4.1.3.4 Non-formal VET education  

 

Non-formal learning in VET is essentially any training programme not directly affiliated 

to official formal qualifications [exams to enter university or VET Diploma programmes 

at all levels, to acquire an education certificate (ESO (lower secondary education) and 

Bachillerato (Upper secondary education)] or a non-regulated programme in the 

education system.  

 

Both traditional schools and other centers can offer non-formal education that 

complements formal education with other training options. These programmes 

include a wide range of social and cultural activities and encompass training for 

recreational programmes, Spanish courses for foreigners, etc. This training may be 

developed by the autonomous communities, as well as city councils, NGOs and other 

social organisations.  On-demand training initiatives of the VET for employment 

subsystem include training initiatives in companies and individual training leave where 

the company authorizes an employee to attend official training, that is, formal 

training. Training initiatives by companies are organized and managed by the company 

by contracting a training provider center or specialized institution or collaborating 

with other companies to make a joint training programme that can be formal or non-

formal depending on their need. 

 

4.1.4 The case of Romania  
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Vocational and technological upper secondary education can be organized for the 

qualifications included in the national register of qualifications which is periodically 

updated according to the labour market needs identified through strategic documents 

planning training supply at regional level. These routes of upper secondary education 

can be organized according to the requests of the employers or from the National 

Agency of Employment (Agenția Națională de Ocupare a Forței de Muncă - ANOFM). 

  
The National Centre for the Development of Vocational and Technical Education 

(CNDIPT) in partnership with the General Union of Industrialists in Romania, is 

implementing a strategic project named ’School-company active partnership to 

improve initial professional training – IVET Steps’ (2010-2013). Within this project, the 

‘Choose your path’ programme was initiated in the school year 2012-2013, as a 

programme for the development of professional and technical education supported 

by the Ministry of Education. 

"Choose your path!" is a two years programme, starting after the ninth grade as part 

of the technological route of secondary education. In the first year, theoretical training 

accounts for 40% of all the training, while practical training accounts for 60%. In the 

second year of professional education, the importance of theoretical training will 

decrease to a quarter of the total hours, while the focus will be more on practical 

training, with a share of 75%. The programme is open to all students in the ninth grade 

enrolled in high school who want to benefit from the opportunities offered by a 

specialized programme. Students enrolled in this professional education programme 

will receive a monthly scholarship of 200 RON. After two years a qualification 

certification exam will be organized by the school chosen by the student. This exam 

will allow them to acquire a professional qualification. After completing the 

programme, students will also acquire a compulsory education certificate, which will 

allow them to continue their studies in high school (grade XI) in order to obtain the 

baccalaureate diploma.  In 2013, the "Choose your path!" programme offers 20 717 

places (1 013 more than in 2012) in 481 schools, 74 qualifications and 1 878 

partnerships with employers. 

 
Post-secondary education is included in the professional and technical education and 

is partially financed by the state. Romania has several post-secondary education 

institutions: post-high schools and foremen schools which can charge fees to students 

or employers where students are employed. Post-secondary education provides an 

opportunity for advanced vocational training for graduates of secondary schools (with 
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or without baccalaureate diploma, coming from whether a theoretical or 

technological pathway). They offer a range of qualifications (NQF level 3), mostly of 

two years’ duration (up to three years maximum). Programmes may be standardised 

or specially arranged to meet the needs of specific employers. Training may be 

(usually) formal or informal. 

  
Post-secondary education further develops, by in-depth study and specialization, the 

training fields of the technological upper secondary school (technical, services, natural 

resources and environment), or other specific fields of post-secondary specialization 

in non-technological fields (e.g. laboratory technicians, assistants in different sectors 

of administration, banks, media and advertising). 

Post-secondary education leads to a vocational qualification at level three of the NQF 

after studies of maximum of 3 years. Education and training credits acquired in post-

secondary education can be recognized by universities (depending on the decision of 

the university senate) provided that graduates also hold a baccalaureate. 

4.1.4.1 Adult education 

 

Romania, adult vocational training includes initial vocational education and training 

(IVET) and continuing vocational education and training (CVET) organized through 

pathways different from those specific to the national education system.  

 

Professional competences can be acquired through formal, non-formal and informal 

learning as follows:  

• formal education is provided within a programme organized by an accredited 

vocational training provider. 

• non-formal education refers to a process of acquiring competences either via 

the regular performance of specific activities at the work place or through self-

training. 

• informal education refers to the process of acquiring competencies through 

training methods that are unstructured, unintended and non-institutionalized 

(non-systematic contacts within the family, society and professional 

environment leading however to learning outcomes and the acquisition of 

competencies).  
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Adult vocational training is organized through training programmes aiming at 

initiation, qualification, re-qualification, improvement and specialisation. Adult 

vocational training activities may be performed or undertaken via a number of 

alternative routes as listed below:  

• courses organized by training providers,  

• courses organized by employers inside their institutions,  

• internships and specialization,  

• other forms of training provided by law.  

 

Apprenticeship makes for a special form of vocational education and training. 

 

4.1.4.2 Other forms of training  

 

Non-formal training in CVET means directly engaging in specific activities at work or 

self-training. Non-formal learning is a learning process integrated into different 

planned activities with learning objectives, which not explicitly follow a curriculum and 

can vary in duration. This type of learning depends on the intention of the learner and 

not automatically leads to certification of knowledge and skills.  

 

The ‘Second Chance’ programme aims at fighting the marginalization and social and 

professional exclusion of young people who dropped out from compulsory education 

without acquiring the minimal competence needed for obtaining a job. This 

programme is addressed to young people aged between 14 and 24 who have not 

completed their lower secondary education studies and it has two major objectives: 

completion of compulsory studies and acquisition of certain qualifications.  

 
The programme is based on a partnership among several institutions:  

a. educational units,  

b. public administration,  

c. social partners and  

d. non-governmental organizations.  

 
The main aim of the employment program for socially marginalized people is the social 

inclusion of young people facing the risk of professional exclusion. The objectives of 

this programme are:  
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 increasing the employment rate of disadvantaged people 

 promoting social inclusion and social security and protection of young people 

facing the risk of professional exclusion 

 preparing young people at risk of social exclusion for an active life in the 

community in the formal and non-formal education system 

 providing access to training, tailored to the labour market, according to 

personal choices of young people.  

 

4.1.4.3 Apprenticeship  

 

A special law on apprenticeship has been mandated by the Labour Code since 2003. 

The current act adopted in 2005 has seen a rather slow application. One reason for 

this at the very beginning was the legal requirement for enterprises willing to apply 

for apprenticeship schemes and engage into apprenticeship contracts (defined as a 

special type of labour contracts involving both work and vocational training at 

workplace). Enterprises had to provide a number of specially trained apprenticeship 

foremen, not only being equipped with sufficient professional experience and 

expertise but also possessing certified formal knowledge and skills related to the 

training/apprenticeship. Although this requirement is no longer in place, the advent 

of the crisis has drastically reduced incentives for apprenticeship training as employers 

have found themselves struggling, sometimes, drastically cutting either wages or 

working hours of their regular staff (Ghinararu, 2008). 

 

4.1.5 The case of Greece  
 

In Greece schooling is compulsory for all children aged 5 to 15. Compulsory education 

includes primary (kindergarten, one year, and primary school, six years) and lower 

secondary education (three years), at a day or, for working students, an evening 

school. Graduation from lower secondary education completes the cycle of 

compulsory schooling and students can then choose whether to continue in general 

or vocational education.  

 
In case that students choose to continues on vocational education they have the 

following options:  
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a. initial vocational education within the formal education system in the second 

cycle of secondary education at a vocational upper secondary school 

b. initial vocational training outside the formal education system (referred to as 

non-formal) in vocational training schools (SEK), vocational training institutes 

(IEK), centers for lifelong learning and colleges. 

 

4.1.5.1 Initial formal vocational education: vocational upper – secondary schools  

 

At national level formal VET leads to the acquisition of certificates recognized 

nationally by public authorities, and is part of the education ladder. Formal education 

also includes education for adults. Vocational education is provided by the vocational 

upper secondary school. These schools (public or private) are founded exclusively by 

the Ministry of Education and Religious Affairs and may be day or evening schools. The 

minimum age for enrolment in a vocational evening school is 16. The public vocational 

upper secondary schools offer the specialties that are listed in the legislation. The 

programmes are organised by sector, group and specialty, with most sectors offering 

two or more specialties.  

 
The sectors currently covered are: 

 information science,  

 mechanical engineering,  

 electrical engineering/electronics/automation,  

 construction,  

 environment and natural resources,  

 administration and economics,  

 agronomy-food technology and nutrition,  

 occupations in the merchant marine (captain, mechanic).  

 

Specialties are tailored to national and regional economic needs, following the 

recommendations of the ministries, regional administrations and social partners. 

Curricula can be developed in line with the European credit system for VET (ECVET), 

and take into account, where these exist, related job profiles certified by the National 

Organisation for the Certification of Qualifications and Vocational Guidance (Eoppep). 

 
Programmes at vocational upper secondary school can lead to two levels: 

a. a three-year programme 
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b. an additional ‘apprenticeship year’. 

 

In the day schools the secondary cycle comprises three years. Students with lower 

secondary leaving certificates or equivalent qualifications enrol in the first year 

without entrance examinations. Students promoted from the first year of a vocational 

upper secondary school are entitled to enrol in the second year of a general upper 

secondary school: this means that the system allows for horizontal mobility. 

 

The ‘apprenticeship year’ (education in the workplace), which is optional and is an 

innovation introduced by the new law, is open to those who have earned the 

certificate and diploma attesting completion of the three-year upper secondary 

education at a vocational upper secondary school. Implementing OAED’s dual learning 

principle, it includes learning at the workplace, a specialisation course, and 

preparatory courses for certification at the school. The vocational upper secondary 

schools and OAED share responsibility for implementing the apprenticeship year, 

assigning the students to work placements, and all that this entails. 

 

Those who complete an upper secondary programme are awarded a vocational upper 

secondary school leaving certificate (equivalent to the general upper secondary school 

leaving certificate) and a specialisation diploma at European qualifications framework 

(EQF) level 4, following school examinations administered by EPAL.  

 

Graduates of the ‘apprenticeship year’ receive a diploma at EQF level 5 issued jointly 

by the Ministry of Education and OAED, after procedures for certification of their 

qualifications by the national agency have been completed. Graduates of a vocational 

upper secondary evening school do not have to enrol in the ‘apprenticeship year’ but 

can apply for certification of their qualifications if they have worked for at least 600 

days in the specialty with which they graduated from the third year. 

 

 

 

4.1.5.2 Non-formal VET: vocational training schools (SEK), post-secondary VET schools (IEK), 

colleges and lifelong learning centers (LLC)  

 

The Lifelong Learning Act defines a ‘non-formal’ education provided in an organised 

framework outside the formal education system which can lead to nationally 
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recognised qualifications. It includes initial vocational training, continuous vocational 

training and adult learning. 

 

Providers of vocational training (public or private) outside the formal education 

system are supervised by the General Secretariat for Lifelong Learning (GSLL) of the 

Ministry of Education. Under the new law, the specialties offered in public vocational 

training and the sectors under which they are classified is determined by decision of 

the Minister for Education in accordance with the needs of the national and local 

economy and proposals of regional administrations, competent ministries and social 

partners. Curricula for each specialty should take into account related job profiles or 

required occupational qualifications. They can be defined in terms of learning 

outcomes and linked to credits, following ECVET. 

 

4.1.5.2.1 Vocational training schools 

 

The newly-established SEK which replaced the previous EPAS can be public or private 

and provide initial vocational training to those who have completed compulsory 

education. The programmes are of three years’ duration; there are no tuition fees at 

public schools. Students who are over 20 or employed attend evening vocational 

training schools for four years. The last year of the three-year SEK programme is 

apprenticeship. Holders of a lower secondary school leaving certificate or equivalent 

can enrol in the first year of a SEK without sitting examinations.  

 

SEK programmes are structured into streams: 

 agronomy/food technology/nutrition,  

 technological applications,  

 arts and applied arts,  

 tourism and hospitality occupations.  

 

Each stream offers more than one specialty; certain specialties are offered outside 

those groups. 

 

In ‘apprenticeship year’, workshop lessons are combined with workplace learning (28 

hours/week). This process is governed by a contract between OAED and the employer, 

which should provide incentives for hiring the trainee after completion of the 

apprenticeship. Graduates of apprenticeship class can also attend a programme to 
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prepare for the assessment and certification of their qualifications to earn their 

vocational diploma from Eoppep. Students at an evening SEK who opt not to enrol in 

an apprenticeship year can take part in qualifications assessment and certification 

procedures if they have worked for at least 600 days in the specialty with which they 

graduated from the second year of the SEK. Tertiary education programmes are not 

open to SEK graduates (no ‘vertical mobility’). 

 

4.1.5.2.2 Programmes in post-secondary VET schools (IEK)  

 

These public and private institutions provide initial vocational training mostly for 

graduates of upper secondary schools, and secondarily to those who have completed 

a SEK programme, with a view to integrating them into the labour market. They are 

open to EPAL graduates (who may enter the third semester of a related specialty), 

graduates of general upper secondary school, graduates of lower secondary school (in 

a limited number of specialties) and foreign nationals. 

 

IEK programmes last five semesters, four of theoretical and laboratory training 

totalling up to 1.200 teaching hours in the specialty, and one of practical training or 

apprenticeship totalling 1.050 hours, which may be continuous or segmented.  

Each IEK can focus on a particular sector or offer training in several sectors, such as: 

 applied arts,  

 tourism/transportation,  

 food/beverage,  

 industrial chemistry,  

 informatics/telecommunications/networks,  

 clothing/footwear, which include various specialties. 

 

Students who successfully complete all the prescribed semesters are awarded with an 

attestation of vocational training. This attestation entitles them to take part in the 

(practical and theoretical) vocational training certification examinations conducted 

under the jurisdiction of Eoppep, with which they acquire an upper secondary VET 

certificate. IEK graduates are awarded occupational specialization diplomas at EQF 

level 5.  
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4.1.5.2.3 Tertiary level VET programmes in higher professional schools  

  

Vocational programmes are also offered at tertiary level by higher professional 

schools. Their programmes require at least two years of study and may be as long as 

five years. In most cases they include a period of practical training in the workplace, 

which is a particularly important feature of their courses. In some cases, admission to 

these schools is contingent upon passing the general examinations for admission to 

higher education programmes, while others require special admission examinations 

(such as university-level schools of dance, theatre). These higher professional schools 

operate under the supervision of the competent ministries (Ministry of Tourism, 

Ministry of Culture, etc.). The diplomas awarded by these schools, and consequently 

the qualifications they represent, are in some cases (such as the school of educational 

and technological sciences, the merchant marine academies) deemed equivalent to 

the diplomas awarded by TEI, that is, they correspond to EQF level 6. Otherwise (such 

as the higher professional schools of tourism occupations, military schools for lower 

grade officers, police academies, dance and theatre schools), they are considered non-

university tertiary level institutions and the qualifications they provide correspond to 

EQF level 5. 

 

4.1.5.2.4 Continuing vocational education and training: LLCs and other bodies providing 

lifelong learning   

 

In Greece continuous vocational training and general adult education is provided by 

lifelong learning centres (LLCs). The Ministry of Education, through Eoppep, is 

responsible for safeguarding quality of non-formal education, evaluating these 

centres and monitoring their operation. To decentralise actions in this area 

administrative bodies have been set up by the Greek regional administrations to 

manage the national lifelong learning network. Each region draws up its own 

programme, which includes investments, vocational training actions or programmes, 

and more generally actions implementing public policy on lifelong learning in the 

region. The municipalities can set up LLCs or mobilise the network of lifelong learning 

bodies in their region, offering programmes linked to the local labour environment 

and beyond.  

 

Most municipalities have set up LLCs, which provide a variety of general adult 

education and continuous vocational training programmes. Continuing VET 
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programmes are also provided by most universities, including the Hellenic Open 

University, in a wide range of subjects, such as:  

 ICT, 

 tourism studies,  

 accounting,  

 economics and administration,  

 energy and environment,  

 food safety,  

 production management, and  

 programmes for foreign students and repatriated Greeks.  

 

Moreover, almost all the ministries and their supervisory bodies implement 

continuing vocational training programmes for their staff or for broader groups 

(distance learning for Greek language teachers, cross-cultural communication, youth 

entrepreneurship, job-seeker training courses in green occupations, training for 

mediators, health professionals, judges, etc.).  

 

4.1.5.3 OAED appenticeship programmes   

 

Apprenticeship is based on the German dual learning system which combines in-class 

education with paid practical work in a business. OAED operates a total of 51 EPAS 

apprenticeship schools, which have an average annual enrolment of 10.000 students, 

depending on the relevant annual announcement. Their courses last two school years 

(four semesters). They admit students aged 16 to 23 who have completed at least one 

class of the upper secondary school. The paid practical work takes place four or five 

days a week in public or private sector enterprises on terms specified in the relevant 

apprenticeship contract.  

 

Participating enterprises are subsidised. The subsidy may be paid to the employer or 

directly to the apprentice. The amount paid to the trainee student is 70% of the 

minimum wage set by the national general collective labour agreement (EGSSE), for 

all four traineeship semesters. The institution of apprenticeship has been 

strengthened across the country by the establishment and operation of 30 vocational 

education career offices (GDEE) within the framework of the EPAS. These aim to 

systematically link vocational education to the working world by placing students in 
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appropriate jobs in private and public sector enterprises. The effectiveness of the 

apprenticeship system in terms of labour market integration is clearly illustrated by 

the percentage of trainees entering employment on completion of their studies (70%). 

On completion of their studies EPAS graduates have obtained an EPAS specialisation 

diploma corresponding to EQF level 4, work experience, and accumulate pension 

rights. 

 

4.1.5.4 Other forms of vocational training  

 

Business and the social partners play an active role in continuing vocational training. 

The role of the state is confined to financing and, in some cases, assuring the quality 

of the services provided, through the accreditation of providers and teachers/trainers. 

 

A fair number of enterprises provide systematic organised training programmes for 

their employees (in-house training), chiefly through seminars and accelerated 

programmes. In-house training is usually funded through the fund for employment 

and vocational training (LAEK), which is handled by OAED. LAEK programmes can 

include: 

 training programmes in Greece (in-house and inter-company) 

 postgraduate or other long-term educational programmes in Greece 

 training programmes that take place outside Greece. 

 

The social partners implement vocational training programmes for their members and 

for other groups of citizens. Most of these programmes are covered by cofinancing 

from the European Social Fund. The qualifications acquired from this type of training 

are not recognised by any national authority. GSEE implements vocational training 

programmes aimed at workers in the private sector, the unemployed, and its own 

union officials. More specifically, these programmes target sectors like tourism, 

technical trades and manufacturing/construction, teachers and teacher trainers, 

commerce, environment, consumer protection, social economy, informatics and 

economics/administration. 

 

The Hellenic Confederation of Professionals, Craftsmen and Merchants (GSEVEE) 

implements training and retraining programmes relating to tourism occupations, 

environmental management and basic technical vocational education skills, 
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addressed to employers, self-employed persons, workers in every sector of the 

economy, and also to the unemployed, who accounted for about 6.5% of all trainees 

in 2013.  

 
The Civil Servants’ Confederation (ADEDY) implements programmes designed to 

improve and upgrade the knowledge and skills of civil service personnel, with a view 

to promoting modernisation of public administration services and improving the skills 

of public sector staff. The National Confederation of Hellenic Commerce (NCHC) 

implements programmes for the personnel of commercial enterprises. SEV has a 

branch that implements training programmes, initiatives and lifelong learning 

networks aimed at improving the knowledge, skills and competence of the country’s 

labour force, promoting innovation and boosting the competitiveness and export 

orientation of Greek enterprises.  

 

4.1.6 The case of United Kingdom  
 

Formal VET in the UK is organised within several national qualifications frameworks. 

The Qualifications and Credit Framework (QCF) contains mainly vocational 

qualifications in England and Northern Ireland. Most programmes included in the QCF 

are vocationally related qualifications organised within eight levels in addition to an 

entry level. The Credit and Qualifications Framework of Wales (CQFW) also contains 

the QCF qualifications within the same levels as the QCF. The Scottish Credit and 

Qualifications Framework (SCQF) comprises all formal, and some non-formal, Scottish 

qualifications credit rated and levelled to 12 levels.  

 
VET is available across most levels of the qualifications frameworks in the UK, ranging 

from introductory initial VET courses in secondary schools and colleges through to 

programmes at higher education level. It can be found in the following forms:  

 school-based programmes which combine general academic study with 

vocational elements,  

 broad vocational programmes and  

 specialist occupational programmes that take place both in a school setting 

and the work place.  

 

VET is offered on a full-time and part-time basis and students may attend schooling 

on a block-release or day-release basis from employers or attend evening or weekend 
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learning. Moreover, a large number of qualifications exist within the qualifications 

frameworks in the UK, offering a broad choice of programmes. There were 19.000 

regulated qualifications on the Ofqual Register of Regulated Qualifications in 2014. An 

overview of some of the main types of qualifications is provided below: 

 

• The General Certificate of Secondary Education (GCSE) in vocational subjects 

is available at secondary level to students aged 15-16 in England, Wales and 

Northern Ireland and can normally be studied along with general academic 

subjects.  

• The main BTEC (Business and Technology Education Council) qualifications 

comprise Awards, Certificates and Diplomas at First (QCF level 2), National 

(level 3) and Higher National (levels 4 and 5) levels. These programmes 

combine theoretical and practical vocational education and can form part of 

an apprenticeship programme. First and National programmes are offered at 

secondary level whilst the Higher Nationals are higher education qualifications 

with a vocational orientation. The Scottish Qualifications Authority (SQA) 

awards HNCs (SCQF level 7) and HNDs (SCQF level 8) as higher education 

qualifications delivered in tertiary colleges.  

• National Vocational Qualifications (NVQs) are competence-based, practically 

oriented qualifications that are often assessed in the work place and also often 

taken in conjunction with an apprenticeship. NVQs registered within the QCF 

after 2008 are purely based on National Occupational Standards. The majority 

of the similar Scottish Vocational Qualifications (SVQs) are also available within 

the SCQF and those that are not will progressively migrate into it. NVQs are 

available at seven QCF levels ranging from semi-skilled worker level to higher 

education level. SVQ levels do not correspond to the SCQF levels. However, 

work has begun to migrate SVQs to using only the SCQF level to describe the 

level of demand. Currently both the SVQ and SCQF level appear in the SVQ title 

(where the SVQ has been credit rated).  

• National Certificates and National Progression Awards (NPAs) in Scotland are 

vocational qualifications that are placed at SCQF levels 2-6. These are National 

Qualifications Group Awards in which secondary school or tertiary college 

students accumulate credits towards distinctive group awards that allow entry 

to more advanced study and employment. National Certificates are primarily 

aimed at people in full-time education and NPAs are shorter programmes for 
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employees or people returning to work, though are also taken as part of a 

wider curriculum of qualifications within the school or college setting.  

• Skills for Work courses may be studied in secondary schools in Scotland, often 

in partnership with a local tertiary college and employer. These programmes 

form part of the National Courses and provide an introduction to vocational 

learning and include experiential learning which prepares learners for further 

VET and employment.  

• Vocational subjects at upper secondary level are available in the General 

Certificate of Education Advanced level (GCE A level) programme too. The GCE 

A levels in Applied Subjects replaced the Vocational Certificate of Education 

(VCE) at Advanced level. These are work-related qualifications designed to 

combine a broad area of study with a focus on a specific industry sector. 

 
From September 2014, qualifications taught in England at QCF level 3 may be 

categorized as either technical level or applied general qualifications. Qualifications 

receiving sufficient endorsements from employers and trade and professional 

associations will be categorized as Tech levels (Technical level qualifications) as a mark 

of quality and relevance to the labour market. Applied general qualifications will 

provide a broader study of a vocational area, and will need the public backing of three 

universities. Students completing one of the Tech levels, a level 3 core mathematics 

qualification and an extended project will, from 2014/15, achieve the Technical 

Baccalaureate. 

 

4.2 European Qualification Framework (EQF)  
 

As it was made clear from the previous section, each country implements its own 

vocational and training system, according to country’s needs and legislations. The 

comparison of different qualifications acquired by the participation in VET systems, is 

a quite demanding tasks due to the diversification of VET systems.  

The development of the European Qualifications Framework started in 2004 in 

response to requests from the Member States, the social partners and other 

stakeholders for a common reference to increase the transparency of qualifications. 

The Commission, with the support of an EQF Expert Group, produced a blueprint 

proposing an 8-level framework based on learning outcomes aiming to facilitate the 

transparency and portability of qualifications and to support lifelong learning. 
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The EQF is a common European reference framework which links countries’ 

qualifications systems together, and it acts as a translation device which makes 

qualifications more readable and understandable across different countries and 

systems in Europe. It has two principal aims:  

 

1. to promote citizens’ mobility between countries  

2. to facilitate their lifelong learning. 

 

The EQF relates different countries’ national qualifications systems and frameworks 

together around a common European reference – its eight reference levels. The levels 

span the full scale of qualifications, from basic (Level 1, for example school leaving 

certificates) to advanced (Level 8, for example Doctorates) levels. As an instrument for 

the promotion of lifelong learning, the EQF encompasses all levels of qualifications 

acquired in general, vocational as well as academic education and training. 

Additionally, the framework addresses qualifications acquired in initial and continuing 

education and training. 

 

The eight reference levels are described in terms of learning outcomes. The EQF 

recognises that Europe’s education and training systems are so diverse that a shift to 

learning outcomes is necessary to make comparison and cooperation between 

countries and institutions possible. 

 

In the EQF a learning outcome is defined as a statement of what a learner knows, 

understands and is able to do on completion of a learning process. The EQF therefore 

emphasises the results of learning rather than focusing on inputs such as length of 

study. Learning outcomes are specified in three categories – as knowledge, skills and 

competence. This signals that qualifications – in different combinations – capture a 

broad scope of learning outcomes, including theoretical knowledge, practical and 

technical skills, and social competences where the ability to work with others will be 

crucial. 

 

 Knowledge comprises theoretical and/or factual knowledge. 

 Skills refer to cognitive skills (problem solving, creative thinking etc.), or to 

practical skills (e.g. the use of tools and materials). 
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 Competence, within the context of the EQF, are described in terms of 

“responsibility” and “autonomy”.  

 

The courses of the online training platform need to be compatible with the 5th EQF 

level, so the designer of the courses should take under consideration the knowledge, 

skills and competence of the learners and organize them according to their 

capabilities. Table 1 presents the definitions of each level, our attention should be 

focused on Level 5.  
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Table 1: Levels of European Qualification Framework (EQF)  

EQF Level  Knowledge  Skills  Competence  

  
In the context of EQF, knowledge is 
described as theoretical and/or 
factual. 

 

In the context of EQF, skills are described as 

cognitive (involving the use of logical, intuitive and 
creative thinking), and 

practical (involving manual dexterity and the use of 
methods, materials, tools and instruments) 

 

In the context of EQF, competence is described in 
terms of responsibility and autonomy. 

Level 1 Basic general knowledge Basic skills required to carry out simple tasks Work or study under direct supervision in a structured 

contex 

Level 2 Basic factual knowledge of a field of 

work or study 

Basic cognitive and practical skills required to use relevant 

information in order to carry out tasks and to solve routine 

problems using simple rules and tools 

Work or study under supervision with some autonomy 

Level 3 Knowledge of facts, principles, 

processes and general concepts, in a 

field of work or study 

A range of cognitive and practical skills required to 

accomplish tasks and solve problems by selecting and 

applying basic methods, tools, materials and information 

Take responsibility for completion of tasks in work or 

study; adapt own behaviour to circumstances in solving 

problems 

Level 4  Factual and theoretical knowledge in 

broad contexts within a field of work or 

study 

A range of cognitive and practical skills required to generate 

solutions to specific problems in a field of work or study 

Exercise self-management within the guidelines of 

work or study contexts that are usually predictable, but 

are subject to change; supervise the routine work of 

others, taking some responsibility for the evaluation 

and improvement of work or study activities 
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Level 5  Comprehensive, specialised, factual 

and theoretical knowledge within a 

field of work or study and an 

awareness of the boundaries of that 

knowledge 

A comprehensive range of cognitive and practical skills 

required to develop creative solutions to abstract 

problems 

Exercise management and supervision in contexts of 

work or study activities where there is unpredictable 

change; review and develop performance of self and 

others 

Level 6 Advanced knowledge of a field of work 

or study, involving a critical 

understanding of theories and 

principles 

Advanced skills, demonstrating mastery and innovation, 

required to solve complex and unpredictable problems in a 

specialised field of work or study 

Manage complex technical or professional activities or 

projects, taking responsibility for decision-making in 

unpredictable work or study contexts; take 

responsibility for managing professional development 

of individuals and groups 

Level 7 Highly specialised knowledge, some of 
which is at the forefront of knowledge 
in a field of work or study, as the basis 
for original thinking and/or research 

Critical awareness of knowledge issues 
in a field and at the interface between 
different fields 

Specialised problem-solving skills required in research 

and/or innovation in order to develop new knowledge and 

procedures and to integrate knowledge from different 

fields 

Manage and transform work or study contexts that are 

complex, unpredictable and require new strategic 

approaches; take responsibility for contributing to 

professional knowledge and practice and/or for 

reviewing the strategic performance of teams 

Level 8 Knowledge at the most advanced 
frontier of a field of work or study and 
at the interface between fields 

The most advanced and specialised skills and techniques, 

including synthesis and evaluation, required to solve critical 

problems in research and/or innovation and to extend and 

redefine existing knowledge or professional practice 

Demonstrate substantial authority, innovation, 

autonomy, scholarly and professional integrity and 

sustained commitment to the development of new 

ideas or processes at the forefront of work or study 

contexts including research 
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Benefits from the EQF implementation  

a. The EQF supports greater mobility of learners and workers. It makes it easier 

for learners to describe their broad level of competence to recruiters in other 

countries. This helps employers interpret the qualifications of applicants and 

so support labour market mobility in Europe. The EQF complements and 

reinforces existing European mobility. 

b. It benefits individuals by increasing access to, and participation in, lifelong 

learning. By establishing a common reference point, the EQF indicates how 

learning outcomes may be combined from different settings, for example 

formal study or work, and from different countries, and can thus contribute to 

reducing barriers between education and training providers e.g. between 

higher education and vocational education and training, which may operate in 

isolation from each other. This promotes progression so that learners do not 

have to repeat learning for example. 

c. It supports individuals with extensive experience from work or other fields of 

activity by facilitating validation of non-formal and informal learning. The focus 

on learning outcomes will make it easier to assess whether learning outcomes 

acquired in these settings are equivalent in content and relevance to formal 

qualifications. 

d. It supports individual users as well as providers of education and training by 

increasing transparency of qualifications awarded outside the national 

systems, for example by sectors and multinational companies. The adoption of 

a common reference framework based on learning outcomes facilitates the 

comparison and (potential) linking together of traditional qualifications 

awarded by national authorities and qualifications awarded by other 

stakeholders. Thus, the EQF helps sectors and individuals take advantage of 

this growing internationalization of qualifications. 

 

 

5. ECEVET – Principles and Technical specifications  
 

The European credit system for VET (ECVET) is one of the important common 

European tools to support and increase European mobility. ECVET is also meant to 

support learners on their career and learning paths to a recognized vocational 

qualification, through transfer and accumulation of their assessed learning outcomes 

acquired in different national, cultural and education and training contexts. In a 
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broader sense, ECVET should contribute to promoting lifelong learning and increasing 

the employability of Europeans. ECVET calls for better transparency and mutual trust 

between education systems and providers, as well as more efficient and readable 

recognition of non-formal and informal learning. ECVET can make vocational 

education and training more attractive to various groups of learners by ensuring 

flexibility of pathways and recognising all learning. It can contribute to fighting social 

exclusion and increasing the employability of the low-skilled by making it possible for 

them to have their competences recognised and to get a qualification.  

 

ECVET is one of the European tools and principles launched in the past decade as an 

integral part of the Education and Training 2010/20 and Copenhagen processes.  

According to the recommendation of the European Parliament and the Council of 18 

June 2009 (European Parliament and Council of the EU, 2009), the aim of ECVET is to 

allow individuals to gain a full VET qualification, or to update/upgrade their VET 

qualifications in a flexible way, by use of credits. The main structural elements of 

ECVET are:  

a. VET qualifications at all EQF levels are expressed in learning outcomes and are 

composed of units of learning outcomes;  

b. the units of learning outcomes can be assessed and validated as credits with 

or without associated ECVET credit points (the ECVET recommendation 

foresees assessment criteria for each unit of learning outcomes); if national 

legislation allows, the units can also be recognised (i.e. awarded). Once 

validated and/or awarded, the credits associated to the unit of learning 

outcomes remain valid over time. This allows: 

i. individuals who are already engaged in a course of study:  

• to interrupt the studies and then resume them without losing 

credits 

• to transfer credits when changing the course of study or 

education and training provider 

• to transfer at home credits gained abroad;  

ii. individuals who are not engaged in a course of study but have acquired 

learning at work and/or through non-formal learning:  

• to have their learning assessed against the assessment criteria 

of a unit of learning outcomes, validated, and, if possible, 

awarded as credits  
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iii. if national legislation allows, the credits associated to the units of 

learning outcomes which comprise a qualification may be accumulated 

until a full qualification is gained. 

At system level, ECVET structural elements can help improve the transparency of VET 

qualifications, especially if developed in relation to the NQF. They show what (units 

of) learning outcomes in different VET qualifications have in common and at what 

level. They also allow for easier updating of qualifications to incorporate new 

technologies or ways of working, by replacing or updating individual units where 

needed. 

At individual level, ECVET structural elements can improve the readability and 

understanding of a VET qualification and the flexibility in terms of how it is acquired, 

such as flexible programme duration and provision, multiple entrance points, and 

transferability. This is the lifelong learning (LLL) dimension of ECVET and it requires 

that it is embedded in the national reforms of the VET systems.  

 

There is also the transnational dimension of ECVET that aids transfer of learning 

outcomes acquired abroad. It may be supported or not by its LLL dimension: the units 

of learning outcomes assessed and validated abroad may account for a national unit 

of a qualification, they may be validated, awarded, accumulated at home as part of a 

full qualification. When it is not, the education and training providers develop units of 

learning outcomes for the purpose of cross-country mobility only, following the advice 

formulated at European level (European Commission and Education, Audiovisual and 

Culture Executive Agency (EACEA), 2013b). The learning outcomes acquired by the 

learner abroad are taken into account in the learner’s learning pathway, so he/she 

does not undergo the same learning again.  

 

ECVET also includes a number of operational elements that aim to support 

partnerships, more common in the transnational context and are underpinned by:  

a. Memorandum of Understanding (MoU): a voluntary agreement, between 

competent institutions/organizations, which sets out the framework for credit 

transfer and accumulation; the MoU formalises the ECVET relationship 

through confirming mutual acceptance of the status of, and the procedures 

put in place by competent institutions. 
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• Learning Agreement (LA): a contract signed by all mobility parties, including 

the learner, in which the learning duration and expected learning outcomes 

are confirmed alongside mechanisms for assessment, validation and 

recognition. 

b. Personal Transcript: which records the learning outcomes achieved by the 

learner during the mobility period and the corresponding ECVET credits 

gained.  

 

The European credit system for vocational education and training (ECVET) is one of 

the common EU tools. It is intended to aid the transfer, recognition and accumulation 

of assessed learning outcomes of individuals aiming to achieve a qualification and to 

promote lifelong learning through flexible and individualized learning pathways 

(European Parliament and Council of the EU, 2009). The creation and implementation 

of main principles of ECVET should lead to better understanding of citizens′ learning 

outcomes (LO), their transparency, transnational mobility and portability across and 

within Member States (MS). It should contribute to European cooperation in 

education and training in a more coherent and integrated way and link it with the 

developments of national qualification frameworks (NQFs), validation of non-formal 

and informal learning, quality assurance in VET and Europass (Latvian Presidency of 

the Council of the European Union and European Commission, 2015). The ECVET 

recommendation (European Parliament and Council of the EU, 2009) invited the MS 

to create necessary conditions and adopt measures to make it possible that, as from 

2012, ECVET is gradually applied to vocational education and training (VET) 

qualifications at all levels of the European qualifications framework (EQF).  

 

 

6. Commitment on ECVET application  

 

One of the main purposes of the ECVET is to allow individuals to have their learning 

accumulated and recognised and use it to achieve or upgrade their qualification; 

having a credit system in place aids this process. 

 

Cedefop has been monitoring ECVET implementation since 2010. The purpose of the 

latest monitoring (2014) is to take stock of the situation in the Member States and 
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EFTA countries and to capture progress of ECVET implementation since 2013. The 

monitoring tries to capture whether, and to what extent, existing systems provide 

conditions for transfer and accumulation of learning outcomes acquired by individuals 

in all contexts. 

 

Findings from the 2015 responses indicate some progress since 2013 in the situation 

of IVET and CVET, thought ECVET is not fully implemented by all Member States. The 

analyses distinguished three groups/types of countries depending on the 

implementation of ECVET principles: 

➢ Group 1: Countries that have credits systems compatible with ECVET (Belgium 

- French Community, Estonia, Finland, France, Iceland, Ireland, Luxembourg, 

Malta, Slovenia, Spain, Sweden, UK-England, UK-Northern Ireland, UK-

Scotland, UK-Wales). 

➢ Group 2: Countries that are working towards ECVET – compatible systems; this 

group is subdivided in two groups:  

 Group 2a: Countries that are developing a credit system to be 

compatible with ECVET principles (Bulgaria, Croatia, Cyprus, Czech 

Republic).    

 Group 2b: Countries that are currently testing ECVET technical 

components (Austria, Denmark, Italy, Latvia, Lithuania, Netherlands, 

Poland, Portugal, Norway, Romania).    

➢ Group 3: Countries without credit systems and without system level ECVET 

initiatives. These are the countries where activities at the system level have 

not started or have been put on hold for various reasons (Belgium – Flemish 

community, Germany, Greece, Hungary, Liechtenstein, Slovakia, Switzerland).    

 

The remaining section provides a presentation of the current situation of ECVET 

implementation in each partner country.  

 

6.1 The case of Bulgaria (partner EURATEX)  
 

There have been significant developments to support the implementation of ECVET. 

The national lifelong learning strategy 2014-20 and the VET development strategy 

2015-20 serve as strategic documents for ECVET by promoting learning mobility and 

the use of the European tools to support it. 
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ECVET is considered to be closely linked to NQF (adopted in 2012). In 2014, the law on 

VET made units of learning outcomes part of state educational requirements (SER) for 

acquiring qualifications. SERs are now being updated. An ordinance by the Minister of 

Education and Science is about to be published that will define the terms and 

conditions for awarding, acquiring and transfer of credits. Another ordinance for the 

validation of professional knowledge, skills and competences has been in effect since 

the beginning of 2015, both for whole qualifications and part qualifications. There are 

modular training programmes in some sectors and qualifications. There are no specific 

regulations allowing recognition of cross-border mobility. 

 

VET providers define units of learning outcomes for learner mobility. Work placement 

in a VET school abroad can be recognised as an obligatory placement within a training 

programme. Learning outcomes from such placements are assessed as part of the 

overall assessment done by the provider (home institution) for successful graduation 

of learners. An NCP-ECVET, the National Agency for Vocational Education and Training, 

and a community of practice are in place. 

 

6.2 The case of Italy (partner EURATEX) 
 

VET providers actively participate in mobility actions funded by EU programmes. 

Within these, learning abroad can be recognised by the home institution. Education 

and training providers define units of learning outcomes for mobility actions. VET and 

HE structures are compatible with ECVET principles. Most reforms included designing 

learning outcomes-based curricula and units. The Ministry of Education, University 

and Research issued guidelines for ET providers that include learning outcomes.  

 

Higher technical education and training is organized in modules and units; training 

credits are recognised by HE institutions and are ECTS-compatible. In principle, the ET 

system enables switching between learning pathways. Legislation on certification and 

validation of competences was introduced in 2012 (Legge Fornero) and in 2013 the 

Decree 13/2013 defined the standards. 

 

Studies point to a growing interest to ECVET. A recent formal decision (the State-

region agreement, January 2015) defines indicators and procedures to certify 
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competences and to develop a credit system for IVET and CVET compatible with 

ECVET. This decision has to be implemented by the regions even if in some (seven 

regions), certification and validation system has already been set up. A team of experts 

and a community of practice exist, but the latter needs to be developed. An NCP-

ECVET has not yet been officially nominated. 

 

6.3 The case of Spain  
 

Learning outcomes acquired and assessed during work placement periods abroad, and 

related to the workplace training module, are recognised subject to a learning 

agreement among teachers. Learning outcomes acquired and assessed abroad, 

related to other training modules of IVET, are validated and recognized by a specific 

department of the Ministry of Education, Culture and Sport. The VET system has 

implemented all ECVET principles, except credit points.  

 

All VET qualifications are expressed in learning outcomes and most IVET qualifications 

have been updated since 2013. All VET programmes (leading to certificates and 

diplomas) are designed as learning units and modules. Learning units (acquired either 

in the VET system or through validation of non-formal learning) are individually 

assessed and certified and may be accumulated towards a full qualification in IVET and 

CVET. The General Directorate for Guidance and Vocational Training of the Ministry of 

Education, Culture and Sport is the NCP-ECVET. 

 

6.4 The case of Romania  
 

Cross-country mobility in VET takes place mainly through EU-funded mobility projects. 

A methodology for recognising cross-border mobility for IVET students is in place 

(since 2008). Since 2009, learners have been able to transfer learning outcomes 

achieved during cross-border mobility and get them recognised; responsibility lies 

with the sending VET schools. 83% of IVET participants in mobility declared that, upon 

return, their learning outcomes were recognised by the sending institution and 

transferred towards a qualification. The NQF was adopted in 2013.  

 

In IVET, all programmes are modularised; the qualification standards are described in 

terms of units of learning outcomes, with credits for each unit and qualification. In 
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CVET, the occupational standards describing qualifications are also divided into units 

of competences. A recognition and transfer system is in place. The credit system for 

IVET, which is compatible with ECVET (2011), and the transfer of learning outcomes 

are not fully operational until the NQF is completely developed. A methodology for 

the transfer and recognition of the learning outcomes achieved during on-the-job 

training in IVET is available.  

 

The national law of education sets general rules relating to the validation of non-

formal and informal learning, but there is no concrete methodology in place due to 

unclear second-level regulations. The 2011 legislation provides integration of NQF and 

validation. Specific methodology for the use of ECVET in IVET and CVET is under 

development. More than 30% of Romanian IVET mobility projects used ECVET 

technical components. Since 2012, the national ECVET expert team has focused on 

promoting and discussing the implementation of ECVET technical components in 

geographic mobility and in lifelong learning. A website on ECVET is available and a 

community of practice is in place. The National Centre for Technical and Vocational 

Education and Training Development, is the NCP-ECVET. 

 

6.4 The case of Greece  
 

Cross-country mobility has been supported by the (former) lifelong learning 

programme and Erasmus+. Learning abroad is included in assessment of the overall 

programme by the home institution. VET providers are engaged in defining units of 

learning outcomes for mobility purposes. The NQF has been designed by the National 

Organisation for the Certification of Qualifications and Vocational Guidance (Eoppep). 

The qualifications register is being developed to include qualifications from formal 

education, with the emphasis on learning outcomes. However, the learning outcomes 

approach has not been fully adopted by the education and training system; the 

process has been gradual, so far.  

 

IVET has been mainly input-oriented but analysis of IVET qualifications according to a 

learning outcomes approach has been completed. There is no legislation that foresees 

the development of a credit system in line with ECVET (units of learning outcomes, 

credit points and partnerships) and compatible with the NQF, creating the necessary 

legal and regulatory framework.  
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Currently, there is no framework to support the transfer of assessed learning 

outcomes between qualifications or institutions, yet in some cases learning (i.e. 

semesters) can be recognised and validated to avoid double assessment. The existing 

legal framework for validation of non-formal and informal learning has not been 

implemented but validation is possible for professionals in private security services, in 

some technical occupations (including plumbers, technical works machinery 

operators, liquid and gas fuel installation and welding) and for teaching competence 

of adult trainers in non-formal learning. There have been EU-funded projects related 

to ECVET and a national team of ECVET experts has been set up. An NCP-ECVET, 

Eoppep, is in place. 

 

6.6 The case of United Kingdom  

 

England 

Cross-country international geographic mobility for VET is supported predominantly 

through EU-funded projects. There is no legislative framework to enable automatic 

recognition of learning outcomes obtained abroad: awarding organisations (regulated 

by Ofqual, the Office of Qualifications and Examinations Regulation) recognise 

learning outcomes achieved outside their own programmes at organisational 

discretion, and in accordance with any applicable regulatory requirements for the 

qualification or sector.  

 

Europass mobility can be used to record learning periods spent abroad. The VET 

system is based on learning outcomes that are combined to establish units, which are 

allocated credits via a national credit system. There are clear procedures for 

accumulation, recognition and transfer of credit. Units in VET programmes are 

assessed independently within qualifications, and are linked to credits. No formal 

decision has been taken to apply ECVET to the current national system, though, in 

theory, legislation/regulation is compatible with ECVET. The government has taken 

the decision to encourage the use of ECVET for international mobility purposes and as 

such supports the UK ECVET experts team to promote the use of ECVET to VET 

providers.  
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The UK ECVET experts develop guidance, advice and resources for increased 

understanding and use of ECVET. An NCP-ECVET, ECCTIS Ltd, is in place. 

 

Northern Ireland 

Learning outcomes assessed abroad can be recognised as part of pilot projects 

between the participating countries when satisfying the specifications set by 

qualifications awarding organisations. Europass mobility can be used to record 

learning periods spent abroad. 

 

The QCF (qualifications and credit framework) was introduced across England, Wales 

and Northern Ireland (EWNI) in 2008 for VET qualifications. The QCF regulations set 

out how QCF units and qualifications should be designed (based on learning outcomes 

and credit) and the procedures for accumulation (rules of combination), recognition 

and transfer. Credit-based units of learning outcomes can be assessed independently 

within these qualifications. An NQF also exists in EWNI alongside the QCF mainly for 

the school/general (academic) qualifications (GCSEs and GCEs). These frameworks are 

currently under review to bring the two together into a single framework. 

 

Validation of non-formal and informal learning varies with certification bodies and 

sectors and is limited by the discretion of the awarding organisation. This is due to the 

lack of agreement between competent institutions, and the range of learning 

experiences which need to be recognised. The UK ECVET experts’ team develop 

guidance, advice and resources for increased understanding and use of ECVET for 

transnational mobility. An NCP-ECVET, the Council for Curriculum Examinations and 

Assessment (CCEA), is in place. 

 

Scotland 

Cross-country geographic mobility for VET is not a specific national priority. All 

achieved learning outcomes abroad are reassessed at national level (double 

assessment) due to national quality assurance measures. Europass mobility can be 

used to recognise learning periods spent abroad, while complete qualifications gained 

can be recognised through a UK NARIC comparability statement. There are no plans 

to devise legislation related to ECVET although the main building blocks to support it 

are in place.  
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A credit and qualifications framework has been in place for more than 10 years. Credit-

based units of learning outcomes are already developed and strongly embedded in 

the VET system. Units are assessed independently within qualifications, and are linked 

to credits. Validation of non-formal and informal learning varies with certification 

bodies and sectors and is limited by the discretion of the awarding body. This is due 

to the lack of agreement between competent institutions, and the range of learning 

experiences which need to be recognised. 

 

A UK-wide ECVET expert team continues to work to develop guidance, advice and 

resources for increased understanding and future use of ECVET. Periodic workshops 

and events are held for information and staff development, particularly for the tertiary 

college sector. An NCP-ECVET, the Scottish Credit and Qualifications Framework 

Partnership (SCQFP), is in place. 

 

Wales 

Cross-country mobility for VET is not a specific national priority for VET. However, 

Colleges Wales, the national membership organisation for further education colleges 

in Wales, coordinates a pan-Wales consortium application for Erasmus+ on behalf of 

the sector in Wales. All learning outcomes achieved abroad are reassessed at national 

level (double assessment) due to national quality assurance measures. Europass 

mobility is used to recognise learning periods spent abroad, while complete 

qualifications gained can be recognized through a UK NARIC comparability statement. 

 

There are no plans to devise legislation for ECVET; in theory, a credit and qualifications 

framework (CQFW) which has been in place for more than 10 years is compatible. 

Credit-based units of learning outcomes are already developed and strongly 

embedded in the VET system. Units are assessed independently within qualifications, 

and are linked to credits. Validation of non-formal and informal learning varies with 

certification bodies and sectors and is limited by the discretion of the awarding body. 

This is due to the lack of agreement between competent institutions, and the range of 

learning experiences which need to be recognised. 

 

7. Overview of methodological tools  
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One of the aims of the EXTRO SKILLS project is to create the contents of the European 

Qualifications Framework (EQF) and ECVET, in order to fill the skill gaps of staff and 

support companies of textile and clothing, in their effort to increase their exports and 

their internalization. This EQF will serve as a reference tool to compare the 

qualification levels of the different qualification systems and to promote both lifelong 

learning and equal opportunities in the knowledge-based society, as well as the 

further integration of the European labour market, while respecting the rich diversity 

of national education systems. 

So, the main goal of EXTRO SKILLS project is the undertaking of an innovative training 

protocol oriented to European fashion companies in order to encourage them to 

internationalize their actions and the development of a Digital Training Platform for 

hosting e-courses and the entire curricula. 

In order to achieve the best results and produce a targeted and useful Curricula and 

Digital training platform, the partnership had first detected and identified the skill 

needs and gaps of the target group and analyze them in a meaningful way. Having 

completed IO5 the project partners have a clear overview of current exports’ staff 

skills needs and the existing gaps in EU MSMEs.  

In this section we present the methodological tools in order to form the courses of the 

Digital training platform. The training platform will be embodied with units/courses, 

organized in accordance to the ECVET principles and regulations.  

 

According to the ECVET Recommendation, the description of a unit should comprise 

of the following:  

✓The title of the Unit  

✓The title of the respective qualification to the unit  

✓The EQF level of the qualification  

✓The ECVET points allocated to the unit  

✓The Learning Outcomes contained in the unit  

✓The assessment procedures and criteria  

✓The validity in time of the unit  
 

a. ECVET Unit Title  
The first step in creating a Unit is to provide a title for it. IO7 project partners should 
consider the outcomes from the IO5 and shape the profiles of each partner country in 



 

 

Developing New Skills for the Extroversion 

Specializations of Fashion Industry in Europe – 

EXTRO SKILLS 

Grant Agreement No.: 2015-1-EL01-KA202-013907 

Guide on the Adapted Methodology 

Intellectual Output 6 

 

 

 

74 
 

order to extract their needs and create the Units respectively. Some of the criteria 
could be:  
 

 Importance (vital to the sector or sub-sector)  

 High demand (unavailable profiles that the market needs)  

 Lack of training (profiles that might have shown a need for better training)  
 
The above criteria are simple suggestions as to how the partners could choose the 

occupational profiles that are needed. These occupational profiles will then become 

ECVET Unit Titles, which will clearly state the position or occupation a professional 

hold when classified under them. The Title should offer a general image of what the 

professional needs to know and do in a work environment, and it can be as specific as 

is deemed necessary. 

 

b. Qualification Title  

Qualifications are constituted of one or more units. Thus it is facilitating and useful to 

name the qualification which relates to each unit. 

 

 

c. EQF Level  

Following the title should be the EQF Level of the Qualification that is associated with 

the Unit. According to the EXTRO SKILLS Project Description, the module should be 

compatible with the EQF Level 5.  

 

d. ECVET points  

ECVET points is the numerical representation of a qualification. The number of ECVET 

points allocated to a particular unit, indicate the grade to which it contributes towards 

achieving that qualification and therefore it represents the weight of the unit in the 

qualification’s framework. At this point, we must pinpoint that ECVET points are linked 

to the qualification’s structure and its component Learning Outcomes and they are 

not related to the success or failure on achieving the qualification. Meaning that the 

ECVET points are recognized when a learner completes a particular unit, even if s/he 

does not succeed in the overall number of units required to acquire the full 

qualification.  

 

e. Learning Outcomes  
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The next step is the choice and designation of Learning Outcomes to those Titles. Both 

the occupational profiles and the results of the needs questionnaires will be extremely 

helpful for this. Learning Outcomes are the end goal for any professional and they 

make up the required qualifications. They should note what the professional is 

expected to have learned by completing this Unit.  

 

Each ECVET Unit needs to have at least one Learning Outcome that is appropriate to 

the Title and what that entails. The Learning Outcomes will be divided into knowledge, 

skills and competences. The project Partners need to make sure that the Learning 

Outcomes they create and assign to each Unit, cover the learning experience along 

with what a person under that occupational profile will need to know in order to do 

that specific job.  

 

✓ Knowledge 

✓ Skills 

✓ Competence  

 

When the LOs are complete for the Unit, they should be followed by the knowledge, 

skills and competence pertaining to it, in order to be complete. At this stage, the ECVET 

Units and Learning Outcomes should be analysed into all their essential theoretical 

and practical aspects. These will create descriptions of the required knowledge, skills 

and competences.  

 

• Knowledge will represent all the necessary theoretical concepts that the 

professional should learn before being in a relevant work environment.  

• Skills signify a person’s ability to put into practice the knowledge acquired in 

order to complete tasks and solve problems that may occur in a work 

environment. Therefore, depending on each ECVET Unit, there needs to be a 

relevant description of all the skills that should be acquired by the end of the 

person’s education.  

• Competence is a more perplex issue, since it needs to consider the subjective 

factor of personality, which means that a person uses the knowledge and skills 

he or she has along with social and methodological abilities in a work 

environment. The competences need to be specified according to the Unit and 

its LOs and should generally include a practical application of the relevant 
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knowledge and skills, that will prove the person has assimilated all the 

information and practices needed and is able to apply them in a work 

environment.  

 

f. Assessment procedures  

In order to describe sufficiently a particular Unit of a qualification it is necessary to 

mention the assessment procedures and criteria (types and duration of the exams, 

threshold values, etc.), which are going to determine whether the candidate 

succeeded or failed in acquiring the anticipated Learning Outcomes, in terms of 

knowledge, skills and competences. The suggesting assessment tools and methods are 

further analysed subsequently.  

 

g. Validity in time  

Depending on the educational content of the unit and the nature of the expected 

Learning Outcomes of a qualification, it is possible that a certification provided, after 

a candidate’s successful performance, is valid in a specific period of time and has to 

be updated at regular intervals. In this case, this information must be included in the 

Unit’s presentation. 

 

7.1 Template Table for ECVET Unit Title, LOs, Knowledge and Skills Competence  

 

Each ECVET Unit needs to be recorded in a specific Table that will consist of several 

information, according to the template below. 

 
Table 2: ECVET Unit Knowledge, Skills and Competence  

ECVET Unit: (title:) 

Reference Qualification (title of the qualification) 

EQF level (note the appropriate level) 

Learning Outcomes (List the LOs) 
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Knowledge Skills Competence 

(note down the theoretical 
knowledge relevant to every LO 

the unit consists of) 

(note all the practical 
aspects which a professional 
should be able to apply in a 

work environment) 

(note down abilities to 
combine several aspects of 

Knowledge and Skills that the 
professional will then use in a 
work environment, but also 
with special care to social or 
methodological abilities that 
may play a significant role) 

 

By filling the above sections of the template, we have a clear overview of the aims of 

each Unit and all the necessary means to achieve them. This template consists/forms 

the basis for the creation of the curricula. 

 

 

 

7.2 Template table for Educational Methods/Courses  
 

The table provides an overview of the training methods that will be employed during 

the module for each ECVET Unit. The Template Table found below should be filled in 

accordingly to show the methods used in the module.  

Table 3: ECVET Unit Educational methods template  

ECVET Unit: (Title) 

Reference 
Qualification 

(title) 

Module Title (title given) 

Training Methods Training Hours Weight 

Instructor/ 
Classroom -based 

Theoretical 
learning 

(way of 
accomplishing 
it i.e. classes, 
lectures etc.) 

(duration of 
theoretical 

training, i.e. 300 
hours) 

(note down the 
weighting grade 
representing the 

theoretical 
learning’s 

contribution to 
the achievement 

of the 
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qualification, i.e. 
60%) 

 

Practical 
learning 

(way of 
accomplishing 

it, i.e 
workshops, 

projects during 
module etc.) 

(duration of 
practical training 

i.e. 50 hours) 

(note down the 
weighting grade 
representing the 

practical learning’s 
contribution to the 
achievement of the 

qualification, i.e. 
60%) 

E-learning (describe means available 
to trainees and the 

programme they will have 
to follow to complete this) 

 

(note down the 
duration of e-

learning training, 
i.e. 5 or 10 hours) 

 

(note down the 
weighting grade 
representing the 

practical learning’s 
contribution to the 
achievement of the 
qualification, i.e. 5% 

or 10%) 
 

Other (describe any methods 
included that do not fall under 

the categories already 
mentioned, i.e. work 

placement etc.) 

(note down the 
duration of 

training, i.e. 20 
hours) 

note down the 
weighting grade 
representing the 

practical learning’s 
contribution to the 
achievement of the 
qualification, i.e. 5% 

or 10%) 

Total Training hours (sum of the duration of all used training 
methods, i.e. 690 hours) 

 

Total ECVET points (attribution to the ECVET points 
considering that 60 points are awarded to 

800 hours of training) 

 

The final filled-in table can be transformed according to the needs of the educational 

methods. The template records the training methods in detail and any other Unit 

specific training variations. The ECVET points are allocated according to the declared 

duration of training hours, considering that 60 points are awarded to 800 hours of 

training. So, in case that the duration of all unit’s training methods is 950 hours, the 

corresponding ECVET points are (950*60/800 = 71,25).  

The duration, the content and types of learning, of the training courses must be 

carefully designed and decided, since they are the determining factors concerning the 
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amount of credits that should be allocated to each Unit. Furthermore, the type of 

training (theory, practice) could prove helpful in this conversion, since, depending on 

the LOs, it is possible that formal, non-formal and informal learning can be used and 

validated, under ECVET. 

The description of the courses might also, given with proper words, verbs and 

structured, in a way to clearly designate the association to relative LOs, assist to 

allocate specific weights for each of the LOs, in terms of their contribution towards 

achieving the qualification. For example, for some Units, theoretical training and 

acquired knowledge could be considered more important than practical training and 

gained skills and/or competences, and vice versa. Thereafter that might also need to 

be reflected in the allocated credits. 

We should keep in mind that it is necessary to accumulate the LOs demonstrated by 

the needs assessment questionnaires and apply these principles to convert them into 

ECVET Credits, which will allow them to be sorted into the appropriate EQF Level. This 

way the knowledge, skills, and competences acquired as well as the time a 

professional has devoted to completing an ECVET Unit will factor in the credits and 

prove that the respective EQF Level has been reached. The expected LOs that a learner 

shall obtain after completing the learning process are categorized according to the 

ECVET Units.  

 

The overall ECVET Points allocated to the qualification “EXTRO SKILLS” result from the 

total of ECVET Points of the respective units. That number represents the amount of 

ECVET Points that is needed in order to acquire this qualification. In case that the 

learner does not manage to succeed in the total number of units needed to obtain the 

qualification, there is recognition of the ECVET Points achieved through successfully 

completed units. 

 

7.3 Credit accumulation and transfer  

 

ECVET Credits are not to be confused with ECVET Points. While points exist on their 

own and are linked to the structure and LOs of a particular qualification, credits do not 

exist at all, unless someone has achieved them. More specifically, credits involve the 

fact that a learner has successfully completed a Unit and thus, has achieved the 

expected learning outcomes, after having been assessed through exams (or credits 
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have been attributed to him/her through non formal and/or informal learning). 

Therefore, credits can be accumulated towards a qualification or transferred to other 

learning programmes or qualifications.  

 

Credit transfer respects to the process which enables taking the learning outcomes 

achieved in one context and putting them into another context. This process 

obligatorily involves the assessment of learning outcomes which are to be transferred. 

The result of the assessment is recorded in a learner’s personal transcript and 

constitutes credit, which can then be validated and recognized by another competent 

institution. Credit transfer fosters the learners’ geographical, professional and 

educational mobility and enables credit accumulation, which is a process allowing 

learners to obtain qualifications progressively through successive assessments and 

validation of LOs.  

 

However, the recognition for the part of a competent institution of the achieved LOs 

assessed from another partner institution is not a simple process, as it automatically 

means acceptance of the partner institution’s quality assurance, assessment and 

validation criteria and procedures as satisfactory. At this point emerges the necessity 

of partnerships’ consolidation and composition of a Memorandum of Understanding. 

 

7.4 Memorandum of Understanding  

 

Credit transfer is based on reciprocity agreements between partner institutions 

regarding a common reference tool which in this case is ECVET. A Memorandum of 

Understanding (MoU) consists of agreements between competent institutions which 

regulate the manner in which LOs achieved in transnational mobility are assessed, 

validated and recognized. In other words, it sets a jointly accepted framework for 

credit transfer. MoU formalizes the ECVET partnership by stating the mutual 

acceptance of the status and procedures of the involved competent institutions. 

MoUs are conducted by competent institutions, each of which is empowered, in their 

own setting, to award qualifications or units or to give credit for achieved LOs for 

transfer and validation, but it is also necessary to involve VET authorities. By setting 

up an MoU, competent institutions admit their partners’ approaches to designing 

units, assessment, validation, recognition and quality assurance. Through this process, 
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they make informed judgments about the conditions under which they can recognize 

credit achieved and awarded in partner systems. 
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Conclusions  
 

Within the guide on the adapted methodology we determine (1) how the courses of 

the online training platforms should be organized, and (2) the ECVET units of every 

course according to the ECVET principles.  

More specifically, after analyzing the main findings from the national survey that took 

place for the purposes of the EXTRO SKILLS project and after choosing the Moodle for 

the development of the EXTRO SKILLS digital training platform, we provide a guide for 

the formation/organization of the training platform’s courses according to the ECVET 

principles.     

At this end, we provide a brief analysis of the current economic situation in textile and 

fashion industry, while we illustrate the great importance of lifelong learning in 

nowadays generally and in the textile and fashion industry more targeted. In that way 

we make clear that the production of a Training Platform can play a key role in order 

to increase the extroversion of companies and their productivity. Lifelong learning is 

a part of country’s education and training system, so we examine each partner 

country’s education and training system giving more emphasis in the vocational 

education system. After the aforementioned analysis, we have a perspective about 

each country’s education system and the qualifications that each learner acquires 

based on the selected path of education.  

Considering that this is an international project, we propose the organization of the e-

courses based on the ECVET and EQF principles. Our aim, is to equip fashion industry 

and its participants with European tools, able to support and increase European 

mobility. ECVET is meant to support learners on their career and learning paths to a 

recognized vocational qualification, through transfer and accumulation of their 

assessed learning outcomes acquired in different national, cultural and education and 

training contexts. The e-courses will be formed based on ECVET principles and in 

respect to the needs of each partner regarding skill gaps and mismatches in EU level. 
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